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Essential Skills in Readmg at Blackheath:

Ou,_rIntent for Readﬂ

Our Reading curriculum is builk upon the follow'mg areas.

—) EWord Reading and Fluencg } —) E Comprehension and Understanding}

Blackhealth Primarg

E—)

E Enjogmenl of Reading }

Reoding Intent

The progression grid outlines the specific lmowledge and skills which Jef‘mes what our Pupils are expeckd fo be able to know and do in Reod‘mg bg the end of each Phuse of their leum‘mg,

EYFS:

Phonics

KSH Slage OHB:

LOWSF KSH Slage TWO:

UPPOI" KOH Sluga TWO:

Beginning Readers:

> Children engage with achivilies that develop their ear15 Phanalaﬂical
awareness H»rough PLOH with sounds, such as recognising sounds in their
erwirunmenl, us‘mg musicol inslrumen}s ond their l)o&ies and voices fo
create a range of sounds

> The}j may know a few core words, lefter names or sounds, oflen of
Persanol significance, such as names or other words, letters or sounds of
inkerest.

> Some children may be enguging with other kinds
of texts, eg. Prin} around them, digikol and media

fexts.

Older readers of this sfage may not ye} have Jeve/a/:ed s}ra!eg;es fo /»f! the words
from the page.

steloping Reader:
> Children upplg their develcping Phanic lmawlec{ge when reac{ing words

I,

ini 9 known gre rL recog isi 9 allernative grthemes for known
Phonemes and alkernakive Prununcialiuns for graphemes, checl(ing that the
text makes sense.

> Theg read words conlainmg common suffixes and contractions and
understand their purpose.

> Children conlinue to develap sel]:—correchan slmlegies when reud‘mg does

not make sense and are able o use more than one stra}e%

Fluenk RUGdBTS:
Children at this sluge use o }uuer range of cueing sﬂskems, relHing less on Fhonlcs,
and are able o ic{enliw larger units such as sHlluHes, using these to decode unknown

words.

Independenl RUGJOFS: N/A

EOI"[H ROGdBI"SZ
5> They are beginning fo evidence one-to-one corresp
their developing Phomc knowledge by Linking grophemes and phanemes to

d

druwing on
Help them decode simPle words and recagnihan of a core of known words
Older readers could be aver—dependen} on one s}rafegy when reaa’mg aloud, offen

reading word Ey word,

fliey may be over reliant on pﬁonics.

Modernkelg Fluenk Reuder:
> Children ol this slage will be \.acldng ol larger units of words lo help them.

to decode more eﬂechvelg and read more _Fluenw

Experlenced Readers:
> TheH can can]:s&enHH break up words in ways thak suPForL them in

decodi bul

9 unknown y without i P di q their fluencg.

Mukure. Independenl’ Reuders: N/A




EYFS:

Word Read ing and

KBH Slage Ona:

uency

Luwer KBH SLOSO TWO:

UPPOI" KOH slage TWUZ

Beginning Readers:
> Children may join in with simple nursery rhymes, poems, songs and
rhﬂm'mg texts, which should be an in}egrul Porl of the curriculum ot this
stoge TheH generouﬂ enjo& Lislening lu, shor‘mg and jcin‘mg in with a
range of fumﬂmr texts.
> Children ot this sloge know how to handle books, are aware of

direchonalila and how Print works from being read fo.

Older Children of this sfage are bux/dmg upa re/Janmre 73
known texts ko which f/ley wank fo refurn again and again, as }/wy are being read fo

and as /fley are del/e/aping as readers

Develaping Reader:

> A developing reader is gaining conirol of bhe reading process Children
within this s}age link rea&ing to their own exPeriences and are able to
read SLmPle texts independenﬂﬁ

> Theﬁ have a more extensive vucubularg of sigH words and J:luency is
beginnmg to deve\ap H»rough recognihon of luraer units within words.

> Their imPruved fluencH enables them to comprehend more of what lheﬁ are
rea&mg.

> Theﬂ show inberest in o growing range of reoding material and are able
fo branch out ino o vumely of books and other bexts, which include simPle
ingormation bexts, paekry and pickure books, a5 well os digital kexbs and

Prml in the environment.

Older children af tis shage are develaping fluency as readers and are reading cerfan kinds
of maleriol wih congidence, such as short books wibh simple narrakive shapes and with

illsshrohions. They will oglen re-read savourie books

Fluenk Readers:

>

>

Fluenk readers are capable readers, who now approach familior
texts with cunfidence but shill need suPPurL with unfomilmr malerials.
They are developmg stamina as readers, are able fo read for Longer
Periuds and cope with more clemandmg texts

Their increased fluencg aids ccmPrehensian and allows them to
stark bo se\f—correc}.

The3 will beg‘m fo read silenHﬂ and monitor their reoding

Readers within this stage are canf\clen} and indepen&enl with
furmlmr kinds of texts, such as shorter chapler books, but may need
suPPort with the reodmg demands of mJ:ormuliun texts or Langer and

more comp\ex pchan‘ Poe¥r5 and d;gxlol texts.

InJePendenf RQOJSI‘S:
5> They are capable of kacing some demanding kests and can cape well wih the
reo&mg Of H’le w;der cumculum.
> They are able and wiling ko fake on more estended and mare challenging feds
> Theg are more fluent and experienced across H\E wide ronge O‘F reoding

demands that exist in the classroom.

EGFIH Reuders:

> TheH can tackle known and Predidable texts with growing confidence but
shill need suPPGrL with new and unfumihar ones.

> They can evaluate the books they meek, expressing likes and dislikes with
reasons for their views.

> Theﬂ are deve\oping a grawing enthusiasm foro wider range of reu&ing
malerial, which may include snmple m}ormuhon books and p»clure books as
well as text in the environment, in dtg»lul form and H\rough media.

% Children within this stmje are af an imPorkonl transition from dePen&ence
on memory or on readmg alongside an adull, fo o growing mdependence

in reading bexts thok are omiliar buk nok known by heark

Older readers o this sfage may have a narrow range of ina/ependel»1 rsading as »‘/&ey
are shill /%e/y fo be drawn fo lexts that are fam;/iar and do not pose suff»cien!

chal/enge in ex/sm/ing vombu/ary and ::vmlureﬁensivn skills.

Moderul:elﬂ Fluenk Reader:
> MUderGtElH fLuenl reuders are weu-luunched on reuding The& read WIHI

ccnj:»clence fUI' more SUSLOLHG& Periods, bu} Shu need LU V'BLUI'I'\ LO a
fomiliar range of fexts, whilst ot the same lime beginn‘mg fo explore new
\(mds Gf LGX}S lndePendenHH

> Moderolelﬂ f\uenl readers are developing cunpdence in Luchg new kinds
Uf }ex}s mdePen&enH&

> TI’\SB are showmg evldence Of growmg GDHWUSIQSM f(ﬂ' a w;der ronge G}
readmg material that H\eH se\f seleck; this may include but is not limited to
infarmuhon books, Longer Ficlure books, comics, grthLc novels, age

aPPruPrmle newspapers, shork chuPler books and a range of d»ngal fexts

Older readers af this sfage may shill need he//a with the readin_q demands 9 the

classroom and especia//y with reading across the curriculum.

Experienced Reuders:

>

>
>

ExPerience& readers are avid reuders; mukmg chaices from o wide
range of material.

They are comfarkable with readmg both SIIGHHH and aloud fo others
The3 are able fo read o wide range of texts independenHH and with

ease

Ma‘ure, Independen‘ Readers:
> TheH can handle o wide range of texts, including some young adulk texts.
> TheH recognise that dLHerenl kinds of lexts require diﬂ:erenf slgtes of reuding

AE EYFS:

Comprehension
A} KGH Sl‘oge One:

and Enjoyment

Lawer KGH SLOSO TWO:

UPPOI" KOH Slage TWUZ

Beginning Readers:

% Most children have J:uvoumles that H\eH want to share and will be able o
talk their way H’xroug% @ known book, drowmg on Pic}ure cues and PuHerns
of Languuge remembered from hearing the book read aloud.

> Theﬂ are able fo react and resPUnd to illustrations, character and
narralives H‘»ruugh queshons and imog‘mahve Plug

> Reading al this shge will relH Pr‘mciFa“H on memory of the stary and o
wiumgness fo perform, mlerpré and invent, based on what H»eﬂ have

heard and recall.

Older readers ot this sfage mig/l} have a limited experience of reading and may not
choose o read for p/easure Tl /xey are however, fami/iar with the sfary/ine, the une
on the page and have a nalural inclinakion ko /zrsdm‘ when warbng with memorable

lexts;

Developinﬂ Reader:
% Children brmg varied sources of infcrmcliun in order fo enable them to
mol(e meanimj Of WI’IOL H‘e}j read
> Children reflecl on their reudmg, respcnd Personu“g fo what H’»eH have
"BO& l?H dl’ClWll’lg on FBFSGI'\OL connecliuns LU H'\e lexls.
> They evalucke the books they meet and are
able o articulale views and preferences, muking connechions

to other texts H’\eﬂ have encounlered.

Fluenl: Reuders:

>

The3 select baoks indePendenHﬁ and can use infurmohon books and
makerials for s}ra;gh*}orward reference purposes, but shill need Help
with unj:umi[mr makerial.

Children's growing underslundmg of Fae}rﬂ. stories and lexts of
diﬂ:erenl sorks is revealed lhrough discussion and wmhng

Theﬂ are wiumg fo reflec} on reading and oJ:ten use rea&ing in their
own learning.

They are recephive o the views of others and engage in discussions
aboul texts and their imPucl

Theg begm fo infer beaand the literal from books and stories read
mdependenﬂg

This transition Penod is an 1mPurhmt one: in the inikial sfuges, lhey
sub-vocalise the words reoding al the same pace as if H\eg were
reod‘mg aloud, but with exPerience and ma}ur'ﬁﬂ, the words become
‘H\cung in the head and the rale of reoding increases. (Dur‘mg
this time children may

shill need suPPcrl and guidonce)

Independen‘ Readers:

> InclePenclerﬁ readers are seh&mohvuled, canfi&enl and exPeriencecl. and may be
pursuing porlicular inferests Hmrough reoding.

> TheH reu& H\UUSIWL}U”,H and OPFI'ECXCILE shodes Uf meanmg.

> Theﬂ are cuPoble of lccohng, relnevmg and drawing on a varielﬂ of sources in
order fo research a lopic indepen&enﬂg and of Presenhng informalion to the
reu&er.

> ACI’GSS a FGV\SE U‘F lexls, }he& can d»sbngms}\ beMeen SLGLEMSI’\}S C‘F ‘FQCL ﬂ"d
oPinion.

> Theg make Predicbons based on details staled and implied.

> With encouragement, these children become more crifical of wha they read, and
WhOL writers hove LO SOH, as weu as begmning LU I'\UHCG H’\E eﬁ:ecl HICIL wnhng
has on them as a reader.

> Theﬂ comment on how Urganisuhonul struchures and language, includmg
}ISUFGHVC longuage, are USCd }U contr»bu}e lO meamng Qﬂd |"0W HHS ImPOCLS on
H\e reader

5 They express views ormed Hhrough bolh independent reading and the baoks that
are I’BGC[ }O Htem, EXPLDI,HIHS Ul\dr jushJ:Hing Pel’SUl\Ul qu'wns, cmd COUFLEOUS[H

challenge those of ofhers whose views may digger grom Hhose of their own




Early Keaders:
> With SMPPUFL children reJ:lecl on their reuding and resPond Persona”g fo
what H\eﬂ have read, mal(mg links o prior knawledge, significonl
experiences and Populur cullure
> Theg show a growing abiltfa to make
their
knowledge of Longuage and the world as well as the words on the page.

sense of whak they read, drawing on luskrabions,

Moderately Fluent Keader:

»

>

TheH can move belween J:umihar and unfamﬂiur texts in their reading
choices, L'mldng new lexts to others read, and o Persancﬂ exPeriences.

Theﬂ are more conjldenl to express opinions mdndlmj likes, dislikes and

chall ding bo the quest

, as well as r P

and listenmg fo the

views of obhers

Older Children - As beir reaa/in_g exluerisnces increase, children's reaa/in_q 5}m}e_qie5

and the /anf]uaf]e cues of prm} begm o mesh and H;ey fake on more and more o the

readmg for themselves, /ergmg fo bhe ac[iwfy all lhey know and can do to make the

fext meaninggul

Experienced Keaders:

»

>

The3 are more able fo cross check across a range of cues fo ensure
cumprehension.

They are bkelﬂ to be developmg slramj reodmg pregerences and
shawmg inkerest in new authors and genres.

TheH recommend books to others based on their own reading
preferences, giving reasons for their choices

The3 ask queslicns to enhance their underslandmg of the bext and
are able fo make comparisons within and across d»ﬁeren& texts.
They are more able ko appreciake nuances and subllfies in bed
Through discussion and in wrthng about their reud‘mg, H\e& show
that }Hey are able lo read belween the lines and make exPLic'ﬁ
connechions with other reading and persanol experience, such as
inferring charackers’ feelmgs, H'\aughls and motives from their

acliuns,luswﬁing their inferences with evidence.

Malure, Independent Keaders:

>

Mabure, mdependenf readers are enthusiashic and

reﬂechve, with slrong established lasles across o range of genres and

readmg malerials.

>

>

Theﬂ enjoy pursuing their own reuding inkerests mclepenclenHH and have read
and demonstrale fum»lior»lg with o wide range of books.
TheH can idenhﬁ the eﬂ:ecE ofa text on the reader, with some exPlicﬁ
explanulion as o how that eHect has been created.
Theﬂ can »denhfﬂ themes and conventions demcnslmhng, H\rough discussion
and commenl, an understun&ing of their use in and across o wide range of
wnhng.
TheH are able fo evaluale evidence drawn from a varie%g of infurmohon sources.
TheH can explain and discuss their underslandmg of what H\eﬂ have read in a
vor»elﬂ of ways

including cross-curricular Presentaﬁons or wrihng.
Students ak this level are &evelop‘mg crifical awareness as readers, unulﬂsmg
how the lansuage, form and shruchure are used 55 a writer o creale meanings
and eﬂeds, and deve\upmg an apprecmhan of how Parhcular }echmques and
devices achieve the eHecEs H\&U do
Theﬂ become mare able o clueshon and/or admire ospects of content, form and
}unchon.
The3 come o realise thal some texts contain elements of prejudice, which H‘eﬁ
learn to recognise, cnhcnsing texts and/or illustrations that are biased.
They con extend heir understanding of jeahures such os ambiguily or irany.
Theﬂ can compare writers ideas and perspechves, as well as how these are

convey ed

Statements taken from the CLPE (Centre for literacy in Primary Education) Reading Scales , 2016




The Statutorﬂ Requirements of the National Curriculum for Reo,cling
Reoding

The programmes of Slud‘lj for reodlng ak |<e5 slfoges | and 2 consist of 2 dimensions:

* word reading

. (*] io o

I} is essenlial that Leuching focuses on develuping Pupils' campe}ence in both dimensions; diJ:ferenL kinds of leoching are needed for each.

Skilled word reac{ing involves both the sPeedH working oul of the Pronunciahon of unfamiliar Printed words (decod‘mg) and the sPeedlj recognihcn of J:amillar Prinled words. Underpinning both is the unders[and‘mg that the letters on the page rePresenl the sounds in sPoken words. This is w
Phunics should be emphusised in the earlH Leoching of reading fo beginners (ie unskilled readers) when H\eH start school.

Good comprehension draws from linguishc knowle&ge (in purhcular of vocabularg and grammar) and on knowle&ge of the world. Camprehension skills develop H\rough PuPilsv experience of high—qualila discussion with the Leacher. as well as from reading and &iscussing @ range of sLories.
poems and non—fichon. All PuPils musk be encouraged fo read widelg across both fichon and non—ficﬁon fo develop their knowledge of themselves and the world HICH live in, lo establish an appreciahon and love of readlng, and lo 9aln knowledge across the curriculum. Reoding widelH and
increases Pupils' vocabulorg because HmeH encounker words H’IEH would rurelH hear or use in everg&ay sPeech. Reading also J:eeds Pupilsl imuginulian and opens up @ breasure house of wonder and Joy for curious young minds.

Tkis essenhal lhal, bH Hte end "f Hteir Primarﬂ educahon, al[ Pupils are able to read fluenHﬂ, anc{ with confidence, in anH subject in erir J:orthcoming secondurH educahon.

Keg s}age | - Yeo,r 2

BH the beginning of year 2, Pupils should be able to read all common 9raphemes. TheH should be able to read unJ:amiliar words ccnlaining these 9ruphemes, accurulel‘lj and without undue hesilfalfion, bH scunding them out in books that are malched closelg fo each PuPil's level of word-reac
knowledge. TheH should also be able o read many common words ccntaining GPCs faught so far [for example, shout, hand, sfop, or dreaml, without needing to blend the sounds oul loud flrsf. PuPils' read‘mg of common excephon words [J:or example, you, could, many, or PeoPle], should be
secure. Puplls will increase their fluencH bH being able to read these words eosilg and au}omallcouy. Finullﬂ, Pupils should be able to refell some }'omilior stories that have been read o and discussed with them or thal Hteg have acted out during year I

Durlng year 2, teachers should conkinue to focus on esfablishing Pupils' accurale and speedg word—reading skills. TheH should also make sure that PuP‘Lls lisken o and discuss a wide range of sfcries, poems, Pl055 and 1nf0rmahcn bcoks; this should include whole books. The sooner that py|

can reo,d WCH ond dO SO frecluenHH, Hw sooner H’ICH Wi” be able ITO increase Hleir VOCOBU[OFH, comprehensicn and lfheir knowledge across Hw wider curriculum.

Year | Programme Of SLUdH

Reading - word reading

Pupils should be loughl fo:

. aPPlH Phonic knowledge and skills as the rouke to decode words

. resPand sPeedilH with the correct sound to graphemes (leHers or groups of lebters) for all 40+ Phonemes, including, where aPPlicable, alkernalive sounds for nghemes
e read accura|:el5 55 Hending sounds in unJ:amiliar words conkalning GPCs that have been laughk

*  read common excephon words, noHng unusual correspondences belween spelling and sound and where these occur in the word

*  read words containing taughl’ GPCs and —s, —es, 7ing, —ed, —er and —est endings

+  read other words of more than one sHHable that contain laughl GPCs

*  read words with conbrachions [}'or example, T'm, Tll, welll and understand thak the aposkrophe rePresean the omitted lelter(s)

+  read books aloud, occurukelg, that are consistent with their develuping phonic kncwledge and that do not require them to use other slro}egies fo work out words

« reread these books to build up their J:luencg and ccnfidence in word reading

Reading - comprehension

Pupils should be }ough} o:
develop pleasure in reading. motivation fo read, vocabularg and underskanding 53:
. lisfen'mg fo and discussing o wide range of poems, stories and non—ficﬁon ak o level beHund that of which Hleg can read independenﬂg
. being encouruged fo link what Hmeﬂ read or hear lo their own exPeriences
. becoming very _Famillar WiHl |<e|j 5|:ories, fuir3 s|:orles and |:rudi|:ional La[es, relfe”ing Hlem and consider'mg Hweir Purhcular charac|:eris|fics
. recognising and jolning in with Predlctable Phrases

* learning LO CLPPI“EC'LO,LS rhgmes and Pcems, and LO recife some bH hearl



*  discussing word meanings, linking new meanings fo those already known

+  understand both the books Fheg can alreadg read accurul’elg and fluenHH and those H\eg listen to bH:

. drawing on Wh(]l? HICH alreadg |<now or on l)acl(ground in_’:ormahon and VUCGbUlQI"H PI"OVided bH Hwe }eacher
. checl(lng H‘LOIT Hle LCXE makes sense ‘0 Hlem as HleH reud, und correclflng inuccurole reading

. &iscussing the significonce of the lille and events

. making inferences on the basis of whal is be‘mg said and done

. Predichng what mighk happen on the basis of whal has been read so for

. Parhcipale in discussion about what is read to them, faking furns and lisfening to what others say

. expluin clearlg their underslunding of what is read to them

Yeo,r 2 Progromme OJ.‘ S}UdH

Reading - Word Reading

Pupils should be luugh} fo:

+  coninue bo aPPlH Phonic knowledge and skills as the rouke to decode words unkil automalic decoding has become embedded and readlng is J:luent

* read accuratelg bH blending the sounds in words that conlain the graphemes faughl so for, especlallg recognising alternalive sounds for graphemes

*  read accuratelﬂ words of fwo or more sHHaHes that contain the same graphemes as above

*  read words conlfalning common suﬂ:ixes

* read fuerer common, excePch words, nchng unusual ccrrespondences belween sPeH‘mg and sound and where these occur in the word

+  read most words quicHH and accuralelﬁ, without overt sounding and blend‘mg, when H\eH have been J:requenHH encountered

*  read aloud books closelg malched to their improving Phonic knowledge, sounding oub unfamiliar words accuralelﬂ, aukomahca“g and without undue hesitalion

o reread these books to build up their fluencg and confidence in word reacl’mg

Reading - Comprehension
PuPils should be |:au9h|f fo:
. develop Pleasure in readlng, motivakion to read, vocabulorg and underskandlng bH:
. lislen‘mg o, discussing and expressing views about a wide range of conkempcmrﬂ and classic Poelrg, stories and ncn-ficlricn ak o level begcnd that of which H\eH can read independenHH
. discussing the sequence of evenls in books and how items of infcrmohcn are related
. becoming increasinglg fumiliar with and refelling a wider range of shories, fairy stories and bradilional tales
. being introduced to non—ficﬁon books that are structured in diﬂ:erenk ways
. recognising simPle recurr’mg li|:eror3 languuge in stories and Poelfrﬂ
. &iscussing an& clariwing er meunings of wcrds, linl(ing new meanings |:0 l(ncwn vocubu[urg
. &iscussing their favourife words and Phruses
. conhnuing fo build upa repertoire of poems learnt bH heart, appreciahng these and recil’ing some, with approPriale infonalion to make the meaning clear
+  understand both the books thak erg can alreadﬂ read accurafelH and fluenHH and those that lheg listen to bﬂ:
. drowing on what HmeH ulreadg know or on bucl(ground informulion and vccabularH Provided 55 the teacher
. checking that the text makes sense to them as H\eg read, and correcling inaccurake reoding
. making 'mJ:erences on the basis of whal is being said and done
° oanswering and ask‘mg queshons
. Predichng whal migM: haPPen on the basis of whal has been read so for
. Parhcipule in discussion abouk books, poems and other works that are read o them and those that Hmeg can read for themselves, Lal(ing burns and lislenin‘cj fo what others say

. EXPlDin und diSCUSS HICILF underslonding OJ: bOUkS, POGmS und OH’ICF malferiul, l)OH’l H\ose H}O‘ H'ICH lislfen ITO Oﬂd H’wse H\Gl HlBH reud J:Ur HICIT\SE[VGS



LOWGF |<e5 sfo,ge 2 - HGGFS 3 and ll-

85 the beginning of year 3 Pupils should be able to read baoks wrilten at an uge—upproprlalfe inkerest level. Theg should be able to read them accurukelg and at a sPeed that is suH:iclen} for them to focus on underslfanding what HICH read rather than on decodlng individual wor
Theg should be able to decode most new words oulside Hheir spoken vocabulorg, moking a gocd oPPrcximoch fo the word's Pronunciohcry As their deccding skills become increosinglg secure, leaching should be directed more towards developing their vccubulurg and the breadth
&ePHl of their reading, making sure that H\eH become indePenden}, J:luenL and enthusiastic readers who read widelg and frequenHH. Theﬂ should be &eveloping their underslonding and enjcgmenL of stories, PoeLrH, Plaﬂs and ncn-fichon, and leorning fo read silenHH. Theg should
be developing their knowledge and skills in reacling non—fichon about o wide range of subjecks, Theg should be learning fo jusl’lfg their views about whal Hleg have read: with suppcrk ak the start of year 3and increasinglg independenHH bg the end of year k. Most Pupils will not 1
furHter direct }eachlng of word reading skills: Hleg are able to decode unfamiliar words occurokelg, and need very few repeaked experiences of this before the word is stored in such o way that H\eH can read it without overt sound—blending. Theg should demonstrale understandin
J:iguruﬁve lunguuge, diskinguish shades of meuning among related words and use age—appropriu}e, academic vocubu[arﬂ. As in l(eH stuge | however, Pupils who are shill eruggling fo decode need fo be Laughlf to do this urgenHlj leough a rigorous and sHsfemahc Phonics program
so that erg cakch up raPidlg with their peers. If erg cannot decode independenllg and J:luenHH, Hweg will find it increasinglﬂ diﬁicu” fo understand what erg read and o write down what HleH wank ko say. As for as Possible, however, these Pupils should J:ollow the year 3and

programme of sfudg in terms of listen‘mg fo new boaks. hearing and learning new vocabularg and 9rammahcal sfructures, and discussing these.

YGGFS 3 ond 4 Programme Of SLUdH

Reoding - Word Reoding

Pupils should be iuughl fo:
. GPPlﬂ their growing l(now[edge of rook words, prefixes and suffixes (ekgmolo% and morpholcgﬂ) as listed in - see English appendix | , both ko read aloud and to understand the meaning of new words H]SH meek

. read furkher excephon WUFdS, nohng Hw unusuul ccrrespundences beMeen sPelling and sound, ond where H‘Lese occur in lhe WUrd

Reading - Comprehension
Pupils should be iuughl fo:
develop Posi|:'we altitudes fo readlng, and an undersfﬂnding of what |:he5 read, lJHZ
. lislen‘mg fo and discussing a wide range of fichon, Poelrg, PIOHS' non-fichon and reference books or textbaoks
. reading books that are structured in diﬂterenk ways and reading for a range of purposes
° using dictionaries to check the meaning of words that H\el:j have read
° increasing their familiarikg with o wide range of books, including fairy shories, mglhs and legends. and reke“ing some of these ora115
. idenlfi]:ﬂing themes and conventions in a wide range of books
*  preparing poems and Plag scripks fo read aloud and to perform, shcwing undershmding erough infonalion, tone, volume and ackion
. discussing words and Phrases that capture the reader’s inferest and imaginahon
*  recognising some diﬂ:erenl forms of Poetrg [J:or example, free verse, narrakive poetrg]
+  understand what H;eﬂ read, in books H;eﬂ can read independenﬂﬂ, 53:
. checklng H’IOIT Hle }exlf makes sense lc Hlem, discussing erir underskandinﬂ, and exP[ainlng Hw meanlng OJZ words in ccn|:exl
. osking queslrions bo impruve their underslonding ofa bext
. &rowing inferences such as 'mferring charackers feelings, H\cughls and motives from their aclions, and jushﬂjing inferences with evidence
. Predichng what mighk happen from details stated and implied
. idenhfﬁing main ideas drawn from more than | Paragraph and summarising these
. idenlfi]:ﬂing how lunguuge, slfruckure, and Presen}uhon con|:ribu|:e fc meaning
*+  relrieve and record in}'ormohon from non—ficlfion

. Parhcipate in discussion about both books that are read to them and those H'meH can read for H'semselves, tal(mg furns and lislening fo what cthers say

UPPer |<e5 sl'o,ge 2 - Years 5 and 6

BH Hle beginning Of Uear 5. PuPilS should be GHE LO read aloud a wicler range Of POE[’FH ancl bOOI(S wriHren GIT an age—apFroPriale inferesf level WiH’I GCCLH”GCH ancl Gl? a FEGSOHOHE speal('mg pace, Theg should be able LO read mosf WOFCI'S eﬂ:Ul‘HeSSlH ancl |?O WOFI( ou} hOW lO PFOHOUI

unfamlllar wrilten words with increasing aukomahoikg, If the Pronunciahcn sounds unfumiliar. Hleg should ask for help in dekermlning both the mean’mg of the word and how to pronounce it correcHH,



Ihey should be able to prepare readings, with appropriate intonalion to show their understanding, and should be able to summarise and present a gamiliar story in their own words. Ihey should be reading widely and frequently, outside as well as in school, for pleasure and
informal’lon. TheH should be able to read silenHH, with good undersl’anding, an:erring the meanings of unfamlliar words, and then discuss what Hmel:’ have read.

Durlng years 5and 6, teachers should conkinue to emphaslse Pupils, enjogmenlf and unders}anding of [anguage, esPeciauﬂ vccabularﬂ, bo suPPorlf their reuding and wrihng. Puplls) knowledge of language, gained from s|:orles, Plaas, Poe}rﬂ, ncn—_’:icﬁon and lexlfbool(s, will suPPorf s
increuslng J:luencH as reuders, their _FacllilfH as wrlbers, and their comPrehension. T}is essenkial thak Pupils whose decoding skills are poor are }aughk H’Irough a rigcrous and sHslemuhc Phonlcs programme so thak Hleﬂ cakch up rapidlﬂ with their peers in lerms of their decoding al
spelling, However, as for as Possible, these PuPils should J:ollow the upper keg slage 2 programme of s}udﬂ in berms of liskening to books and other wrihng thak lheg have not come across befcre, hearing and leorn‘mg new vocabulorEj and grammohcol struchures, and having a chal

LO”( aboul oll OJI Hlese.

Years 5 and 6 Programme Of SLUdH

Reoding - word reading

Pupils should be taugh} fo:
. GPPlﬂ their grcwing l(now[edge of rook words, Pre_’:ixes and suffixes (morPholc% and elmeolcgﬂ), as listed in English appendix |, both o read aloud and o understand the meanlng of new words thak HleH meek

Reoding - comPrehension
Pupils should be iuughl o:
*  mainkain Posi|:'we altitudes to reading and an undersbanding of whal HleH read 55:
. ccnhnuing fo read and discuss an increus‘mglg wide range of fichcn, Pce}rg. Plogs, ncn-ficlricn and reference books or textbooks
. reading books that are structured in diﬂ:eren} ways and reading for a range of purposes
° increasing their familiarlhj with o wide range of books, including mHl'hs, legends and traditional shories, modern fichon. flcﬁon from our liberarg heri}age, and baoks from other cullures and tradilions
* recommending books that erH have read lo their peers, giving reasons for their choices
. idenlflwing and discuss'mg themes and convenlions in and across o wide range of wrilf'mg
. mal(ing comParisons within and across books
. learning a wider range of poetrH 53 heart
. Preparlng poems and Plags fo read aloud and to perform, showing understanding Hnrough infonalion, fone and volume so thal the meaning is clear o an audience
Understand what HreH read bH:
. checklng that the book makes sense to lhem, dlscussing their unders}undlng and explcring the meaning of words in conkext
. osking queslrions bo impruve their un&erskanding
. &rowing inferences such as 'mferring charackers feel'mgs, H\cughls and matives from their aclions, and Juslifﬁing inJ:erences with evidence
. Predichng what mighk happen from details stated and implied
®  summarising the main ideas drawn from more than | parugraPh, idenﬁwing |<e5 delails that squorL the main ideas
. idenlflwing how lunguuge, struclure and Presen|:a|fion conlribule to meuning
+ discuss and evaluale how authors use language, ‘mclud’mg J:igurahve longuage, considering the imPacf on the reader
. dishnguish belween stalements of J:ac} and apinion
*  relrieve, record and Presenf informal’ion from non—fichon
. Parlflclpale in discussions aboul baoks that are read to them and those HISH can read for lhemselves, building on their own and olhers ideas and cha“englng views ccurbecus[ﬂ
. expluin and discuss their underslfanding of what H’»eH have read, 'mcluding leough J:crmal Presenlaﬁons and debates, malnkalnlng @ focus on the lopic and using notes where necessary

. Prcvide reasoned J‘ushjticalrions for their views



Phonics and Earlg Reading

Phonics and Eorlg Reoding

Phonics involves leaching children o know the relahonship belween letters and sounds and how lo use this knowledge bo recognise words when reading, and o spell words when wrihng. I} is an essential
skill in learning to read and ak Blackheath Primo,rﬂ Schaol, this underpins our earlH reading curriculum as we believe that o good understanding of Phonics and reading is critical fo succesSful fukure
liferacg learn‘mg.

Children begin Phonics lessons in Nurser&j and H’lelj begin bo learn Phoneme — gro,Pheme corresPondence from week 2 in Recephon (week | is our transition week). As o schoo[, we fo”ow the framework
Progression of Lekters and Sounds for our anHlehc Phonics programme alongside the National Curriculum requiremenbs for earlg reo,cling bo develop our sgsfemahc, anHleHc Phonics programme from
NurserH Hnrough to Year Two and begond if necessary.

Alongside Phonics, children ot Blackheakh, have regulor access to a broad reo,cling curriculum fo ensure HmeH have many oPPorkunihes bo develop a rich and varied vocobularH whilst foslering a love of
reo,d'mg‘

Imlplemenl'alion of Phonics

Qur children have dailg Phonics lessons. . From Recephon, our leachers Plan structured Phonics lessons us‘mg the following keaching sequence:

Review and Revisit

(Prachise Iorevious/y learned lebers and oral /J/ending and segmenh‘ng skills)

|

Teach
(Teach a new /eﬂer, feach b/ending and segmenfing sh'//s, frlc.(y words)

l

Prachce

(Practise reading and /or spe//ing words with the new leter)

Applg / Assess
(Read and wrile capfians / senfences uslng fric/(y words and words confain[ng the new faug/u‘ leHer)



Assessmen} OJE Phonics

/\f Blackheath, s[aff underlake regular formahve assessment lo idenhﬂj Pupils who are fa[ling behind. Chi[dren who are struggling with the phonehc code are idenhfied from week 3 in Recephon in orde

address gaps in learning.

A defailecl J:ormahve baseline is underlaken at Hw sfo,rk Of each academic ﬁear and repeated half FermlH for o,ll Pupils. For idenhfiecl chilclren who are sfarhng ko fo[l behind, regu[ar bi—weeHH assessmer
undertaken to idenhfg ongoing qops in learning alongside addiﬁona[ Phonics in}ervenhon. This is done to ensure Pupils do nof fa” signi_FicanHH behind o,nd acquire Hue Phonehc knowledge HmeH need fo

ma|<e rapicl progress.

Al the end of Year One, children Parhcipake in the sfatukorﬂ Phcnics screen'mg check This is o Nalional assessment to check each child's abilitg to decode and range of real and nonsense words. There
threshold mark which determines whether or nol o child has reached the exPected standard in Phonics bg the end of Year One. If Hmeg do not meel the exPected standard in Year One, Hneg will refake th

screening checl( in Yeor Two.

High Quolilfg Phonics Interventions

We use the following inkerventions to address and close gaps in phonelic knowledge:
Same day interventions

1 Precision teaching

Six pocket polder

AH Of H’Lese infervenhons fol[ow Hw same Phonics Progression as H1e keaching sequence in Hw main Phonics lessons lo ensure consislencH‘

Earlg Reading skills lessons
All children in KeH Stage One have dailH reading lessons in addilion to dai[g Phonics lessons. We call these reading skills. lessons

During these lessons, the focus is for the children lo OPPlH their Pnonehc knowledge for blending and segmenhng in order fo become fluenf, prcficienf readers.

The chlldren Prochse using decodable books Hmot motch lo Hleir Phonehc knowledge 3 hmes a week Al[ books chosen are aligned wiHn Hne leHers o,nd sounds scheme Hlat is fouowed in school ond childn
wor|< in sma” groups wiH1 a h‘ained Prochhoner who wi“ suPPorf H’»e chl[dren's understandmg of GPCS and new vocabu[arg to QPP[H Hmem in H1e conlext of o bool(. Wht[st Prachhoners model reading sl(i[

using a 'serve ancl, re}urn’ aPProach, a” chi[dren wiu read independenHH a} Hmeir own pace fo Pro,chse o,nd develop Hmeir fluencg.

Quesﬁoning - Prachhoners o,[so asl( corefuuﬂ Plo,nned queshons around Hw bool(s fc work on Hleir comprehension sl(ius and develop Hmeir understanding of who,l Hmeg are reo,d'mg. These bool(s qo home v

the children o} the end of the week so thal Hmeg conkinue o develop their independence and fluencg skills.
The children wiu Hlen fal(e home Hweir studied bool( as Phonehc home reoder, in addihon ko 9ruPPle cho“enge bool( to read wiH1 an aduu (on a Frida&j) Stamp home reo,der o,ncl iniho[ eo,ch group $€essio



Twice o week, the children also Parhcipake in whole class reading sessions where Hmeg read more widelH fo go,‘m an understanding of other literalure such as thmes, poems and traditional stories ok a L

approprio}e for Hmeir age.

In Recephon and KCH Stage One, we use Hw JfO“OWing decodable reading schemes:
Dande/ian LGUDCAGI‘S and Dande/ian Readers reading sc/'teme, pub/is/;ec{ [Jg P/'IO/’UCS 600,(’5 Llld and LE}IGI‘S and Sounds Readers Pub[ished bH .Tunior Leornlng‘

Both readmg schemes are decodable and are sec[uenced to makch our school Phonics }eaching sequence.

In addition to Hnis, when our children are secure ab decoding and blending for reading beHond Recephon, Hmeg will also take home an additional readmg book which H’LGH call their lgraPPle book for furl
chauenge bo share with an adull. We use the reading scheme Phonics bug by Pearson which are also aligned with the sounds H’LGH are leammg ak school buk may also conkain some lrickier words,
such as common excePHon words, which an adult can help them o Prachse for fluencg‘

Guldance far parem‘s fa su/o/uarf f/zelr c/u'/d 's reading az‘ dtfferenf sfages is sem‘ /wme as c/zl/clren a/eve/ap t%eir reading sh’//s‘



Read’mg in KS2

Whole Class Reoding — KS2

Our aPProach to reading in KSZ is erough whole closs reod'mg sessions. This is beco,use We ensure our Pupils ho,ve access ko high qualitg, age oPProPria}e fexfs |;o sludﬂ. We expecl' our Pupils lo increas:
Hmeir fluencg and widen Hleir lexl knowledge in KSZ Hmrough enjo\tjmenf and explorahon Of a range of genres and Hlemes. Teachers P[o,n dai[g 45 minute reading lessons in order for a range of currict

objechves and domains to be Laughf

There is o skrong focus on VocabularH in our reading lessons in line with our schools seven s|:eps vision and Tier 2/ Tier 3 vocabularH is pre lough} prior bo sharing a new text extract bo enable all chilc

tO access and undersl’and whalr H'LGH are reo,ding.

Children s[udﬂ a themed class text to suPPor|: their Lopic in the wider curriculum in the firs[ half of every term. Theg also sludg other extracts for wider reading and lo leach discrele, stand alone reo,d‘mf

objecﬁves.

Here are H’Le suggesked CIGSS fexfs skudied.

Year 3 Year & Year 5 Year 6
Shg of the DumP / Stone Age BOH bg Boudiccs: VIP Histories Secrels of o Sun King bH Emma Holes bH Louis Sachar
Saloshi Kitamura Carroll
Help‘mg Hercules bH Francesca Simon | The saqa of Erik the Viking bg Terrg The secret Garden bH Frances Private Peaceful bH Michael Morpurgo
Jones Hodgson
Swallows and Amazons bg Arthur The Mounkain of Advenlure b}j Enod A Skreet Child blj Berlie Doherly The Titanic Deleclive Agencg
Ransome Blgton

Dailﬂ Reoding for Pleosure

To Promole a love of reading across Hw school, our children a“ have reading for Pleasure hmetab[ed al Hw end of Hw schoo[ daH. This is where children experience an adult read'mg a Lexl simplﬂ for
enjonenL The texts are chosen from a range of recommended books for each year group using Pie Corbett and Scholastic Recommended Reads for each year group. The children and leachers choose

text for enjonent and H1e fex} eo,ch clo,ss is sharing is displaaed bg eo,ch classroom door.

Assessmenl‘ of Reuding in KSZ

Class Teachers assess children‘s underslandmg OJI texts Hnrough clo,ss discussion o,nd |;heir wriH;en responses in reading [essons. This is mo}ched closelg lo Hne main objechve / domo,'m for Hw lesson w|'1'u
are mapped out in our reading stage Largets for each year group. In addihon bo H’sis, Hw children undertake a ferm[g age appropriale comprehension Lest. This is used for formahve assessment in Hw fir

'mslance to idenhfg domain based gaps for future P[anning. The subject leader uses H1e Reading assessmenk QLA fc support c[o,ss |:eo,chers in idenhfging priorit‘tj reading curriculum gaps.



Alongside a fluencg check uslng their home reo,der, teachers use a triangu[ated aPProach to mal(ing o summalive judgemenk of each child's reading abi[ika. This is done once a term.

Reo,ding Interventions in KS2

IL is an expecfahon Hwk any chi[dren who have sh“ not mas}ered Hw Phonehc code when H’»eg en}er Year 3, conhnue bo receive targeted dai[g phonics infervenhon in addihon fc H’»eir reading [essons bo

ensure H"LGIT H’LCH hGVC Hme besk OPPOI“ITU,MITH ITO acquire H’»e Phonehc knowledge needed LO become more fluent readers.

The subjeck leo,der uses kermlH readmg do,fa submiHed bH clo,ss }eachers [o idenl’iﬂj Pupils who rectuire addihonal reading inlervenhon based on Hleir Progress o,nd aHainmenL Disadvankaged Pupils are

close13 monitorecl lo ensure wa H’Ieﬁ achieve in l'me or above |;heir Peers. Where Hlis is nof Hne case, H’teH receive fargefed support Hmrough odclihonal in|:ervenlflons ancl clireck wave one teaching.
Closing the Covid gap
Post Ccvid, gaps in reading were 'Ldenhfied once the children relurned. The reading curriculum (s[age fo,rgefs) has been adapbed to incorporo,ke Preceding gaps. These are faughk and revisited dUring a

ThursdaH,s reading lesson H’ll"OUgI’I a ro,nge Of lexl exlracts, Assessmenf Of Hlese }ake Place in line WiH’L our USUO[ reading assessmenfs‘

Reo,ding 0} Home

We Promofe and encourage reading O,t homeA AH Of our children are PFOVided W'LH’I a reading record when H’LGH join our SCl’IOO[ o,nd HWCH earn reading I"CWOJ‘dS fOI" reading regularlg (0[3 leasl ITWiCC a weel

home. Reading achievemenls are ce[ebroted weeklg in our who[e SCI’IOO[ assemb[g H’ll’OUgI’I ocademg compehlrions‘

Reef‘s Relreak is lOCerd in our SChOOl librarH and during Hw warmer mOl’IH’tS, on our SCI’IOOl Plaﬁground We hOVG a designaked libro,rian Wl’IO runs Reef’s refreak and Parenks are inviled tO reo,d and SI’IGF

books wiH1 Hleir chi[dren loefore Hle school dag skarts lo wor|< towards H1eir reacling rewards.



Readin across Hw Cu,rriculu

Reo,ding in oHter subjects

Readmg is one of Hw Seven Sleps vision for our school curricu[um vision. This is because we believe in Hme imporfance of wider readmg leough across every subjecl area. Share& reading is bui[t 'm}o Hm

implemenlahon of our wider curriculum and this is intenlional lo ensure that children have access to a wide range of texts that support the |<e3 knowledge within our curriculum.
A wide range of books and resources have been purchased bo suppork our topics and these are available in classrooms for children to fuerer extend their research and inlerests.

A range of fu,rHler bool( HHes and web ['ml(s are sent home to Parenfs on Lopic l(now[edge orgonisers so Hmeir learning can ccnhnue o,k home.

Librurg Bocks
In addition to their decodable (EYFS / KSI) reader, our children take home a book of their choice bo share with an adull o} home.

Bcal(worms
Tl"tiS isa [unchhme c[ub J.'Or our KSZ 9reater dePH’l readers and children WhO enjoy more chauenging Lexfs. The&j mee} Mice a }erm ITO diSCUSS chosen Lexts ITO recommend H’»em ITO ClGSS&S across Hw SCl"lO(

*currenHH unable due lo Covid reskrichons.



ImPOCIT and OU,ITCOYTlCS JCOI" Reading

Blackheath PrimarH

Readins Impac|:

The reading curriculum is evaluated H’trough |:he triangulahon of reading assessmenk:

Summo,|:ive Assessment —Termll:j reo,cling

comprehension and Phonics assessments

Word Reading Fluencg levels / Lexile levels

Formahve Assessmenf —Ongo'mg leacher

o,ssessmenk us'mg WCR/GR againsk s|:age

ACCUI‘QCH measure= = qOO/O QCCUFOCH (I in |O WOFC[S

incorreck) lorgels includmg inkervenﬁons




DGI’O OLLITCOITLSS

YI Phonics daka is bruadlg in line with Nakional

Y1 PP Boys are underpergorming however boys as  cohort oulpergormed girls

Y2 Girls (cohort and PP) oukperformed bcHs

THPical13 EH end of KS|, no 9ender qop in 20|8, hcwever in 20|C1 girls were in [ine
with Nalional and bcgs slithH underperfcrmed bH 1%

BH end Of KS|, q|°/o cf PP children achieved EXP in Phonics, well above Nahonal,
which shows o conhnuing trend (100% in 2018)

Other Contextual In'rormahan
2% of non pass Y2 relake in 2019 were on SEN regis|:er
38% of non pass Y2 relake in 2019 Joined BPS in Y2 Summer Term

° Reading is in line with Nalional for EXP and GDS

® PP achieved above National: at 76%. The in school 9ap;6% well below the

Nakional gap.

®  7h% FSM achieve well above Nalional and in line with peers
Girls perporm in line with National

®  Boys are 1% below Nakional — EXP and GD

®  Girls GD is in line with National,

®  33% EAL achieved EXP+, well below the Nalional of 76%
®  14% SEN pupils achieved EXP+ well below NAT of 75%

Phonics Keg Sloge One Reading Keg Sl’oge Two Reoding
Conlext 2018 2018 2019 2019 Conkext 2018 2018 2019 2019 Conlext 2018 2018 2019 2019
School NAT School NAT School NAT School NAT School NAT School NAT
Year One All Pupils 81% | 82% | 718% | 82% Al Pupils Expecled + T6% | 75% | 72% | 75% All Pupils Expecled + 53% | 75% | 73% | 73%
Year One Boys 75% | 79% | 83% | 78% FSM / Disadvantaged pupils Expected + 79% | 60% | 76% | 78% FSM / Disadvantaged pupils Expected + 61% | 646% | 68% | 62%
Year One Girls 88% | 86% | 72% | 85% Boys Expected + 3% | 7% | 64% | 71% Boys Expected + 3% | 72% | 50% | 69%
Year One FSM / Disadvantaged Pupils 75% | 70% | 65% | 82% Girls Expecled + 75% | 80% | 80% | 79% Girls Expected + 82% | 719% | 89% | 78%
Year One Disodvonkoged Bogs 67% 65% 63% 65% All Puplls Exceeding 24% 26% 21% 25% All Pupils Exceed'mg 15% 28% 22% 27%
Year One Disodvonkoged Girls 88% 75% 67% 75% FSM / Disudvanlfaged Pupils Exceed'mg 11% = 13% = FSM / Disadvan}aged Pupils Exceeding = 18% 15% 17%
chs Exceed’mg = 26% 12% 22%
Year Two All PuPils 69% = £5% 56% Girls Exceeding = 33% 28% 32%
Year Two BoHs 60% - 39% -
Year Two Girls 75% = 57% =
Year Two FSM / Disadvantaged Pupils 100% = 50% o
Year Two Disadvanlaged BoHs - - 25% -
Year Two Disadvantaged Girls = = 100% =
End of KSI All PuPils 93% 92% 86% 92%
End of K5 Bays 2% | 90% | 82% | 89%
End of KSI Girls 94% 94% 93% 94%
End of KSI FSM / Disodvankaged Puplls 100% 85% 91% 85%
No Validaled dala in 2020 due ko Covid - 19 Pandemic
SUmeI‘

% ochieving expecfed standard is in line with Nakional of 73% and significanHH
increased from 2018
Girls uuLPerform Nalional ab EXP — 89% . NAT — 78%
GD -29% nat—32%

BoHs underperfcrm National ab EXP — 50% NAT — 69%

GD -12% NAT -22%
Disadvonatged ak EXP (68%) is in line with National (62%) which suggesks that
Disodval’onged Pupils perform well af end of all l(eH slages compured to National

EAL Pupils perform in line with National ab 74% which suggesls gap closes from
KSI due to Language accluisﬁon

GD rmdd[e O,HT(MHCFS ‘J:CH ShO& O} acHLevmg htger skandards ar AO/O COmPOFCd kO
14% ak Nakional




