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Our Inkenk For Reading

Essential Skills in Reading ot Blackhealth:

Our Reading curriculum is buill upon the J;ouowing areas.

—) (Word Reading and Fluencg] —) (Comprehension and Underskanding}

Blackhealh Primorﬂ

[

( Enjogmenk of Reading ]

EYFS:

Reading Inkent

KCH Skoge One:

LOWCI“ KCH Sfoge TWOZ

The Progression grid oullines the specij:ic l(nowleclge and skills which clefines whal our Pupils are exPecl’ed to be able fo know and do inReoJing bH the end of each Phase of their learning.

UPPC!‘ KeH Stoge TWOZ

Beginning Readers:

> Children engage with achivilies thal develop their earlH Phonological
awareness Hmrou,gh PIO’H with sounds, such as recognising sounds in their
environment, us‘mg musicalinstruments and their bodies and voices to
creale a range of sounds.

> Theg may know a few core words, lefter names or sounds, oﬁen of
Personal significance, such as names or other words, lelters or sounds of
inkerest.

> Some children may be engaging with other kinds
of lexis, eg. Prink around Hlem, digito,l and media

texts.

Older readers af this sfage may not ye/ have c/eve/apedsfra/eyles to /ff the words
from bre page.

Developing Reader:

> Children O'PPlH their developing Phonlc knowledge when reod‘mg words
conka‘ming known grophemes, recognising alkernalive grophemes for
known Phonemes and allernalive Pronunclohons for grophemes, checl(ing
that the lext makes sense.

> Theg read words conkoining common, suﬂ;lxes and conlraclions and
understand their purpose.

> Children conlinue to develap selJ:-correchon skrategies when reoding does

nok mol(e sense and are ab[e L’O use more H’LGH one sh‘ate%

Flue nl' Reoders:

Children al this skage use afuuer range og cueing sHskems, relﬂ‘mg less on Phonlcs,
and are able lo idenhﬂj lo,rger unils such as sHuables, uslng these o decode
unknown

WOFC[S,

Independent Reoders: N/A

EOI“[H Reoders:

> Theg are beginnlng lo evidence one-lo-one correspondence, dro,wing on

their developing Phonic knowledge bH l‘ml(‘mg graphemes and Phonemes lo

0/[{8/‘ reaa/ers cau/a/ be OVZI'—JGIDZIIJZ/‘}/ on one 5//'{2/655 W/;en reatfiny G/UUJ, ?f/eﬂ
reaa/iny Wﬂl‘d b‘y WGI'L{A

f/zey ma‘y ée over re/lan/ on /J/ZG/}[CS

help Hmem decode simPle WOI"dS and recognihon OJ: a core OJ: |<nown WOFdSA

Modemtelﬂ Fluenl Reader:
> Children ak this stage will be lool(‘mg ak lorger unils of words lo help them

L’O decode more eﬂ;echvelﬂ and read maore flueﬂHH.

Experienced RCQdCI"SZ

> TheH can conj;idenHH break up words in ways that suppork them in

decod‘mg unknown vocabularﬁ withou} ’meed‘mg their J;luencHA

MO}UI“C, Independent Readers: N/A




Word Reoding and Fluencg

EYFS:

KCH Skage One:

LOWCI“ KCH Sfage TWOZ

UPPCI“ KCH Sfage TWOZ

Beginning Readers:
> Children may Jc‘m in with slmple nursery rhﬂmes, poems, songs and
rhl:]ming kexks. which should be an lntegrql pork of the curriculum al this
skage. Theg generollg enjoH llskening kc, sho,ring and Jcinlng in with o
range op J;omillar fexts.
> Children af this stage know how to handle baoks, are aware of

direchonalikﬂ and how print works from be‘mg read lo.

Older Children af tis sfaye are /m[/tfiny upa re/oer/aire 9
known lexts to which //zey want bo reburn a‘ga[n and a‘gain, as //zej are being read to
and as //zey are deve/a/m‘nj as readers.

Developing Reader:

> A developing reader is 9ainln9 conbrol of the readlng process. Children
within this stoge link reoding to their own experiences and are able fo
read simp[e fexts independenHH.

> Theg have a mare extensive vocabularﬂ of sigH words and fluencH is
beginning to develop Hmrou,gh recognihon of larger units within words.

> Their lmproved fluencg enables them lo comprehend more of what HmeH
are readlng

> Theg show inlerest in o growing range of readlng malerial and are able
to branch oul into a voriehj of books and other texts, which include simple
inj;ormahon texks, pcelrﬂ and pickure bool(s, as well as digikal fexts and

print in the environment.

Older children of this s/age are Jeve/a,ainy f/uency asreaders and are rea://ng certain kinds
72 maleriol with ca/y/c/ence, such as short books with sim/)/z narrabive s/m/)es and with

Mlustrabions. n‘ef/ will zy/en re-read favaur//z books.

Flue nl' Readers:

>

Fluent readers are capable readers, who now approach familiar
fexts with conj;idence bul shill need supporl with unj;omi[ior
malerials.

Theﬂ are developing stamina as readers, are able fo read for
[onger perlods and cope with more demondlng fexts.

Their increased J;[uencH aids comprehension and allows them o
stark to selj:—correck

Theﬂ will begin fo read sllenHH and monilor their reading
Readers within this sko,ge are conj;idenk and independenk with
J:amiliar kinds of texts, such as shorler chapker baoks, buk may need
suppork with the reading demands of ‘Lnj:ormahon fexts or longer

and more complex J:'Lchon, poeh‘H and digikal bexts.

Independenl' Readers:
> Theg are capable of lacklinﬂ some clemanding texts and can cope well with the
reading of the wider curriculum.
> Theg are able and wl“ing to take on more extended and more cho,uenging bexts.
> Theg are more J;luenl and experienced, across the wide range of reo,cling

demands thal exist in the classroom.

EarlH Readers:

> Theg can tackle known and predickoble texts with growing ccnj;idence but
shill need suppork with new and unj:amillar ones.

> Theg can evaluake H1e Books kheg meek expresslng li|<es cmcl dlslll(es wLH‘;
reasons por their views.

> Theg are developlng a growing enthusiasm fora wider range of reading
materlal, which may include simple lnformahon books and plckure books
as well as text in the environment, in diﬂikal form and H‘srough media.

> Children within this skage are ot an important bransition from dependence
on memory or on readlng alongside an odulk loa growing 1ndependence

in reading texts thal are J;o,mlliar but not known bg heart.

Older readers aof tis s/aye may have @ narrow range of ina’e/aenden/ reac/ing as
f/zey are shll /i,ée{y to be drawn o lexts that are fami/iar and do not pose sufficieﬂ/
c/;a//enyein exfenc/iny Vacabu/ary and cam/are/;ensian skills

Modemfelg Fluen} Reader:
> Moderakelﬂ ‘F[Uenk readers are Weu'launched on reading. Thelj read WLHI

conficlence for more sustained periods, bul shill need to relurn to o
J:amiliar range og kexks, whilst af the same lime beginning fo explore new
kinds of fexts independenﬂg.

> Moderakelﬂ J:luenk readers are developing conj:idence in tackling new
kinds of fexts independenﬂl\.j.

> Theg are showing evidence of grow‘mg enthusiasm fora wider range of
reading malerial that HICH selJ: seleck this may include bul is not limited
lo informahon books, longer plckure baoks, comics, gruphlc novels, age

GPPFOPHG&C newspapers, shork ChOPL’ZI‘ bOOI(S and a range OJ: cllgikal kexks.

0/{!8/‘ reac/ers [7/ //2[5 5/056 may 5//// neetf //1240 W[//J ///IZ I'eadl‘ﬂj Jemamis {7/‘ //IZ

C/GSSI'GGI” G/M{ es/oecia/{y Wf//l reaz/my across //ie curriz:u/um,

Experienced RCG&CI’SZ

>

>

Experlenced readers are avid readers; mal(ing choices from a wide
range of malerial.

Theﬂ are comforkable with reading both silenHH and aloud to
others.

Theﬂ are able lo read o wide range of fexts ’anlependenHH and with

ease

Moture, Independent Reoders:
> Theg can handle a wide range of texts. inclu,d,ing some young adult texts.
> Theg recognise thal diﬂ:erenk kinds of bexts require diﬂ:erenk stgles of reacllng




AL EYFS:

Al’ KCH Sl’age One:

LOWCF Keg Sl'o,ge TWOZ

UPPCI" KCH Stage TWOZ

fexts;:

Beginning Readers:

> Most children have fovcurites that erﬂ wanl to share and will be able to
talk their way leough a known bool(, drawing on Picture cues and
Pauerns of language remembered from hearing the book read aloud.

> TheH are able lo react and responcl to illustrations, characler and
narralives Htrough queshons and lmaginahve Pla&

> Reading ak this stage will relg Principo,uﬂ on memory of the storﬂ and
wiuingness to pergorm, inkerprek and invenk, based on what HIQH have

heard Oﬂd I’CCOLL

0/(!8/‘ /‘ZGLJZI'S [7/ //2[5 5/[{76 m{q/;/ /itZVZ a /[mifed 8)(/02/"/'2/166 qf I'Zﬂl/fﬂj amf maj /70/
6/10056 /(7 reat/far/o/easure, f/ley are /iaWZVZ/;fthi/fdl‘ Wf//l //ze s/ary/me, ///16 /une

on //IZ page dﬂl{ /;ave a HG/U/'E/ inc/[/;afian /a/)rea/icf W/Ze/‘l Wﬂ/',éfﬂy Wlf/} memaraé/e

DeveloPing Reader:
> Children brlng varied sources of lnj;ormohon in order lo enable them to
make meaning of what erﬂ read.
> Children reflect on their readinﬂ, responcl Personallﬂ to what erg have
read bg dro,wing on Personal connechions fo the lexts.
> Theg evaluale the books erﬂ meel and are
able to arliculate views and preferences, mal(ing

conneclions

L'O OHICF lexts H’LZH have encounkered

Fluenl’ Reader’s:
> TheH select books independen“g and can use inj;ormo,hon books

and malerials for sh‘aighh:orward reference purposes, bul shill need
help with unfo,mlliar malerial.

> Children's growing underskanding of Poekrﬂ, stories and lexts of
different sorts is revealed erou,gh discussion and wrihng

> TheH are willing to rej;leck on readlng and oﬂen use reading in
their own learning.

> Theﬂ are recephve fo the views of others and engage in discussions
about texts and their imPocL

> TheH Begln to inJ;er bechd the literal from baoks and slories read
LndependenHHA

> This transition Periocl is an lmPortank one: in the inikial stages, kheg
sub-vocalise the words reoding ak the same pace as lj; erH were
reo,ding aloud, bul with experience and moturikﬂ, the words become
‘kughks in the head’ and the rale of reading increases. (Durlng
this lime children may
shill need supporl and guido,nce)

IndePendent RCGJCFSZ

>

>
>

J:igurahve [anguage, are used L’G contrlbute kO meaning and hOW H’L'LS imPGCkS on

Independenk readers are selj:—mohvafed, confldenk and experienced, and may
be Pursuing Porhcular inferests through reodlng

TheH read kughh:ullg and aPPreciate shades of meaning.

Theg are capable of locahng, relrlevlng and drawing ona variehj of sources in
order lo research o kopic independenﬂﬂ and of Presenhng lnj;ormo,hon to the
reader.

Across a range of fexts, Hweﬂ can dlshnguish belween statements of J;ack and
cpinion

Theg make Predlchons based on delails stated and imPliecl

With encouragemenk these children become more crilical of what HICH read, and
whal wrilers have to say, as well as beginning fo notice the eJ:J;ect that wrihng
has on them as a reader.

T}IEU comment on hOW or‘ganisahonal sh‘uch},res and language, anluding

the reader.

TheH express views J:ormecl Hmr'ough both independenf read‘mg and the books
that are read lo Htem, explaining andjushj;ljing Personal opinicns, and
courteouslﬂ chauenge those of others whose views may dij;fer from those of

their own.

EGI“[H RCOJCFSZ

> With suppork, children rej;leck on their reading and resPcnd Perscno,HH bo
whal kheg have reacl, mal(ing links to Prior knowledge, slgnlj:lcank
experiences and Popular cullure.

> Theg show a growlng abilltﬁ to make
sense of what HICH read, druwing on illuslrations, their knowledge of

language ancl Hw world as well as Hw wor‘ds on H’LZ Page

Modemfelﬂ Fluent Reade r:

> Theg can move belween J;o,mlllo,r and u,nj;o,mi[io,r fexts in their reoding
choices, llnklng new lexts to others read, and lo Personal experiences.

> Theg are more conj:iclenk lo express oPinions ’anludlng lil(es, dislikes and
cha”enges, as well as resPond’Lng to the clueshons and listening bo the

views of others

Older Children - As their reatfiny ex/oeriences increase, children s reatf[ny 5fra/e5[es
and the /anyuage cues of /er/ éegin to mesh and //;e‘y take on more and more o
bre reaa/in‘g for themselves, /Jr/‘nginy to bhe ac/iw‘/y all //;e‘y know and can do o make
be lext meam’ngfu[

ExPer‘ienced Readers:

> Theﬂ are more able to cross check across a range of cues to
ensure comprehension.

> Theﬂ are likelg to be developing skrong reading preferences and
showing inferest in new authors and genres.

> Theﬂ recommend books lo others based on their own readlng
preferences, givlng reasons por their choices.

> TheH ask ctueshcns fo enhance their undersko,nding of the text and
are able to make comparisons within and across differenk fexts.

> Theﬂ are more able lo aPPrec‘Lake nuances and subllelies in lext.

> Through discussion and in wrlhng about their reading. Hlelj show
that HICH are able lo read belween the lines and make exPlicik
connechions with other read‘mg and Personal experience, such as
ingerring characlers J:eelings, kughfs and motives from their

achons, jushﬂjing their ’Lnferences with evidence.

MOL'UI‘C, Independenf RCOdCI‘SZ

>

reading malerials.

>

>

J:unchon.

Mature, independent readers are enthusiastic and

rej:lechve, W'LHI skrong established L’GSL’QS across a range OJ: 9enres and

TheH enjoy pursuing their own reading inkerests LndependenHH and have read
and demonslrale J:amillarikﬁ with a wide range og books.
Theg can Ldenh‘l:g the eﬂ:ed ofa text on the reader, with some exPlicit
exPlo,nohon as lo how that eﬂ;eck has been crealed.
Theg can idenhj;g themes and conventions demonstrqhng, Hmrough discussion
and commenl, an undershnding of their use in and across o wide range of
wrihng
TheH are able lo evaluale evidence drawn from a variekg of informahon
sources.
Theg can explo,in and discuss their underskonding of what H’leﬂ have read in a
variehj of ways

‘mcluding cross-curricular Presentahons or wrlhnf}
Shudents at this level are developlng crifical awareness as readers, analgsinﬂ
how the languoge, fporm and struclure are used bH a wriler fo creale meanings
and ej;fects, and develcp‘mg an aPPreclohon of how Parhcular technlques and
devices achieve the eﬂ;ecks Hleld do.

Theg become more o,ble tC queshcn and/or admlre OSPGCIS Of conkenk J;orm Gﬂd

TheH come lo realise thal some lexts conlain elements of Prejudice, which HIQH
learn to reccgnlse, crﬁiclsing texts and/or illustrations that are biased.
Theg can extend their underskanding of J;eo,kures such as o,mbigu,ikﬂ or irong.

T}IEH can COmPQI‘Z writers> ideas and PZFSPCChVCS, as WCH as I’lOW HICSG are

COI’WCH ed.

Statements laken from the CLPE (Centre for /i/eracy in Primary FEducabion) /?em/in‘q Scales , 206



The Sioiuiorg Requiremenis of the National Curriculum for Reoding

Reoding

The progrommes of siudH for reoding o,i keH sioges | ond 2 consisi of 2 dimensions:

e word reoding

° comprehension (both lisieninq and readinq)

It is essential thal ieoching focuses on deveioping pupiis‘ comPeience in both dimensions; diﬂ:ereni kinds of ieocning are needed for each.

Skilled word reoding involves both the sPeedg working oul of the Pronuncioiion of unfomilior Prinied words (decoding) and the sPeed5 recogniiion of fo,miiior Prinied words. Underpinning both is the undersionding that the letters on the page rePreseni the sounds in spoken
words. This is WHH Phonics should be empnosised in the eorlg ieoching of reoding lo beginners (ie unskilled readers) when H’ieﬂ start school.

Good comPrehension draws from iinguisiic knowiedge (in Poriicuior of vocobulorg and grornmor) and on knowiedge of the world. ComPrehension skills develoP Hirougn Pupi[s' experience of hign-quoiiiﬂ discussion with the ieocher, as well as from reoding and discussin9 o range
of siories, poems and non-ficiion. All Pupi[s muskt be encouraged lo read wideig across both ficiion and non—ficiion bo deveiop their knowledge of themselves and the world H"LGH live in, bo establish an opprecioiion and love of reoding, and lo goin knowledge across the curriculum.
Reoding wideiij and OJ;ien increases Pupiis’ vocobuiorg because iheg encounter words H”LCH would roreiH hear or use in evergdog sPeech‘ Reading also feeds Pu,Piis' imoginoiion and opens up o breasure house of wonder and jog for curious young minds.

Ii is esseniioi H’LO,L bH H‘ie end of Hieir Prirnorg educoiion, oii Pu,Piis are oble io reod fiuenHH, ond wiHi conj;idence, in any subjeci in iheir forihcoming secondorg edu,coiion‘

KQH sioge I - YCOF 2

BH |,’|f1e beginning 0}2 Heor 2, Pupils shouid be oble io reod o“ common 9rophemes. Theg shouid be oble io reo,d unfomiiio,r words coniaining Hiese grophemes, occurol’ely ond winui u,ndu,e hesii’oi’ion, bH sounding H‘iem ou,i in boo|<s Hio,i are moiched closelij io eoch Pu,Pii's levei Of
word—reoding knowiedge. TheH should also be able to read many common words conioining GPCs iaughi so gar [J;or exomPle, shouk ho,nd, siop, or dreo,m], without needing to blend the sounds oul loud firsi. Pupiis' reoding of common excepl'ion words [J:or exampie, you, couid,

monH, or People], shouid be secure. PuPils wi” increase Hieir J:iuencg bﬂ being oble io reod Hiese words eosi[H ond ouiomoiico,llHA Fino”H, Pupiis shouid be obie io reiell some fo,milior siories |,’ho,|,’ hove been reo,d |,’o ond discussed wiHi Hiem or Hiol’ Hieg ho,ve ocied ou|,’ during Heor
|

During Heor 2, ieochers should coniinue io J:ocu,s on esioblishing Pupils’ occuroie ond sPeedH word—reoding ski”s. Theﬂ should o,lso mo,|<e sure Hio,i Pupiis lisien io o,nd discuss a wide ronge Of s|,’ories, Poems, Pioys ond inJ:ormo,iion books; Hnis shouid inciude whoie books. The

sooner Hlalf PUPilS can reod weH o,nd dO SO J:requenHH, H‘le sooner Hleﬂ Wi” be oble tO increase H‘ieir VOCObU[OFH, comPrehension ond Hieir knowledge across H‘ie wider curricu[um.

YCO/I" | Progromme Of Sh),dlj

Reading - word reo,ding

Pupiis should be ioughi to:

o OPPlH Phonic knowiedge and skills as the roule fo decode words

° respond speediig WiH‘i Hie correci sound io 9roPhemes (ieiiers or 9roups OJ: ieiiers) J;or oii 40+ Phonemes, including, where oPPiicobie, oiiernoiive sounds J;or grophemes
e read occuroielg bH blending sounds in unj;omiiior words coniaining GPCs  that have been iougni

e read common excepiion words, noiing unusual correspondences between spelling and sound and where these accur in the word

° reod words conioining ioughi G’PCS ond —s, —es, —ing, —ed, —er ond —esi endings

e read other words of more than one syllable thal conlain taught GPCs

e read words with conlraclions [J:or exomple, I'm, Tll, we'lll and understand that the oposirophe rePresenis the omilted letter(s)

° reod books oioud, occuroieiﬂ, Hioi are consisieni wiih Hieir deveioPing Phonic knowiedge ond Hioi do noi require Hiem io use oiher siroiegies io wor|< oui words

e reread these books to build up their fiuencg and confidence in word reoding

Reo,ding - comprehension

PuPils should be ioughi bo:



develop Pleasure in reading, motivalion o read, vocabularﬂ and underskanding bH:

o liskening to and discussing a wide range of poems, stories and non-J;ichon ab a level begond that af which H’ICH can read independenHH
° be'mg encouragecl to link whal H’tel:j read or hear lo their own exPeriences

o becomlng very J;amillar with |<e5 stories, fo,irﬂ stories and traditional lales, reke”ing them and considerlng their Parhcular characleristics
° recognising andjoining in with Predickable Phrases

o learning lo aPPreciake thmes and poems, and lo recile some 53 heart

° discussing word meanings, l‘mking new meanings ko ste a[readﬂ known

e understand both the books H‘»eg can alread5 read accuratelg and J;luenHH and those Hweﬂ listen fo bﬂ:

° drawing on what H’teﬂ alreadﬂ know or on background in‘l:ormahon and vocabu[arﬂ Proviclec[ bH the teacher

o checklng that the lext makes sense to them as Hweﬂ read, and correchng inaccurale reading

° discussing the significance of the kille and evenls

o making inferences on the basis of whal is being said and done

° Predichng what mighk happen on the basis of what has been read so for

o Parhcipake in discussion aboul what is read fo them, kaking turns and lisfen'mg to what others say

° explain clearllj their underskanding of whal is read lo them

Year 2 Progro,mme Of StUClH

Reading - Word Reading
PuPils should be kaught bo:

conlinue fo QPPlH Phonic knowleclge and skills as the roule to decode words unlil automalic decoding has become embedded and reacl'mg is J;luenk

read accurakelg bH blending the sounds in words that conlain the grophemes kaughk so ar, esmciallg recognising allernalive sounds for 9raphemes

read accurakelﬂ words of two or more sHl[ab[es that contain the same graphemes as above

read words conlaining common suﬂ;ixes

read furkher common excephon words, nohng unusual correspondences belween spe“ing and sound and where these occur in the word

read most words quicklg and accurakel\Lj, without overt sounding and blending, when Hmeg have been J;requenﬂg encountered

reacl aloud books closelU matched ko Hleir imProving Phonic know[edge, sounding ouk unfami[iar words accurakell:j, automahca”g cmc[ winuk unclue hesitahon

reread these books o build up their fluencg and confldence in word reading

Reading — Comprehension
Pupils should be kaughk ko:

cleve[op Pleasure in reacling, mohvahon ko reacl, vocabu[arg cmd underskanding bH:

o liskening bo, dlscussing and exPressing views aboul a wide range of conkemporar\Lj and classic Poe[rg, stories and non-fichon ak a level beHond that of which H’LCH can read independenHH
° discussing the sequence of events in books and how items of informahon are relaled

o becomlng lncreasinglﬂ J;o,miliar with and rekeuing a wider range of stories, J;airﬂ stories and traditional lales

° be'mg introduced lo non—fichon books that are structured in differenk ways

o recognislng simPle recurring literarﬂ language in stories and Poeh‘g

° discussing and clariwing Hw meanings Of words, linking new meanings ko known vocabularﬂ

o discussing their J;avourite words and Phrases

° conhnuing ko build up @ rePerkoire OJ: Poems learnk bU heark, aPPreciahng Hmese ancl recihng some, win aPProPriake inkonahon ko ma|<e H1e meaning clear

o understand both the books thal H’ICH can alreadg read accurokelg and fluenHB and those that Hleg listen to bﬂ:

° drawing on whal H’teﬂ alreadﬂ know or on background in‘l:ormahon and vocabu[arﬂ Proviclec[ bH the teacher



checklng that the text makes sense to them as H’ICH read, and correchng inaccurale reoding
making inferences on the basis of whal is being said and done
answering and asking queshons

Predichng whal mighk haPPen on the basis of whal has been read so for

Parhcipake in discussion abouk books, Poems cmd oner wor|<s H’;cﬁ are reacl ko H’;em and Hmse Hmk Hweg can re,acl JFor Hlemselves, kaking kurns ancl lisken‘mg ko whak oners 503

exPlain and discuss their underskanding of books, poems and other makerial. both those that H’IGH listen to and those that H’IGH read for themselves

LOWQF |<e,5 skage 2 — HQOFS 3 o,nd 4

BH the beglnning of year 3 Pupils should be able to read books wrilten at an age-aPProPriake inferest level. Theg should be able to read them accurakelg and ot o sPeed that is suﬂ;icienk fFor them o focus on underskanding whal Hmeﬂ read rather than on decoding
ind‘widua[ words. Theg should be ab[e ko c[ecocle mosk new worcls ou[side H‘»eir spoken vocabularg, making a 900cl aPProximahon ko Hwe worcl's Pronunciahon. As H’;eir decoding skius become increas'mg[g secure, teach‘mg should be clireckecl more towarcls developing Hleir
vocabularH and the breadth and dePHI of their reading, making sure that H‘»eg become independent, fluenk and enthusiastic readers who read widelg and frequenHH. Theﬂ should be developing their underskandlng and enjogment of stories, Poekrg, Plags and non-flchon,
and learning to read silenHH. Thel:j should also be developing their knowledge and skills in reading non—fichon about a wide range of subjecks. TheH should be learning to J’ushﬁtj their views about what H’teH have read: with suPPork ak the start Of year 3and increasinglﬂ
lndependenHH bH the end Of year k. Most Pupils will not need J;u,erer direck keachlng of word reading skills: Hmeg are able fo decode unfamillar words accuralelg, and need very rew repeaked exPeriences of this bej;ore the word is stored in such a way that H‘»eH can read
ik winou[ overk sound—b[ending. Thel:j should clemonskrake underskandmg OJ: J;igurahve [anguage, dishnguish shades OJ: mean‘mg among relaked worcls and use age—aPProPriake, academic vocabularg. As in keg skage |, however, Pupils who are sh“ skruggling ko decocle
need lo be kaughl to do this urgenHH leough a rigorous and sHskemahc Phonics programme so that H‘»eﬁ calch up rapidlg with their peers. IJ; H‘»eg cannot decode independenﬂg and J;luean, H’LCH will find it increasinglﬂ dij;ficulk to understand what H‘»eH read and o

wrike c[own whak H‘»ey want ko 505. As J:ar as Possible, however, Hwese Pupils should fouow Hw, Hear 3 and 4 Programme OJ: skudﬁ in kerms OJ: liskening ko new books, hearing ancl learning new vocabu[arﬂ and 9rammahca[ skruckures, and discussing Hwese.

YQOFS 3 and 4- Progro,mme Of Sh.lClB

Reading - Word Reading
Pupils should be kaughk ko:

aPPlH their 9rowlng knowledge of rook words, Prej:ixes and suﬂ;ixes (ekﬂmolo% and morphologg) as listed in - see Enq[ish appendix |

read ‘FUFH‘LCF excephon woch,s, nohng HIC unu,su,o,[ correspondences befween spe[[ing cch, SOUHCL o,nd where Hnese occur in Hle word

Reading - Comprehension

Pupils should be kaughk bo:

develop Posihve alifudes lo reading, and an underskanding of whal H‘»eﬁ read, bﬂ:

liskening ko cmc[ discussing a wide rcmge Of fichon, Poekrg, Plags, non—fichon cmcl reJ:erence books or kexH)ool(s

reading books that are structured in diﬂ;erenk ways and reading for @ range of purposes

using diclionaries to check the meaning of words thal H’teﬂ have read

lncreasing their J:amillarihj with o wide range of books, lncluding J:alr3 stories, mHH'»s and legends, and re[elling some of these oro,uH
iclenhj:ﬂmg themes and convenlions in a wide range of books

Preparlng poems and Plaﬂ scripts to read aloud and o pergorm, showing underskanding Htrough infonalion, tone, volume and aclion
discussing words and Phrases that capkure the reader's interest and imaginahon

recognising some diﬂ;erenk porms of Poekrﬂ [J;or example, free verse, narralive Poekrﬂ]

underskand whak HICEI reo,cL in books H’telj can read independenuﬂ, by:

checklng that the text makes sense to them, discussing their underskanding, and exPlaining the meaning of words in conlext

asking queshons bo improve their underskanding of o bext

drawing lnj;erences such as lnferring characlers J:eelings, kughfs and molives from their aclions, and jushﬂjlng inj;erences with evidence
Predichng what mighk happen from delails stated and implied

idenhj;ging main ideas drawn from more than | Paro,graph and summarislng these

) bOH’l kO read aloud and kO understand H16 meaning Of new WOFdS H‘LCH meet



° idenhj;ging how language, sh‘ucture, and Presentahon contribule to meanlng
e relrieve and record inj;ormahon from non-J;lchon

° Parhcipake in discussion abouk bon books H‘»d are read to H‘»em o,nd ste H’teﬂ can read J;or Hlemselves, kaking kurns ancl lisken‘mg ko whak oners SQU

UPPQI" I(CB skage 2 - YCOI"S 5 o,nd 6

BH the beginning Of year 5, Pupils should be able to read aloud a wider range of Poekrﬂ and books wrilten af an age—appropriake inkerest level with accuracy and al a reasonable sPeaking pace. Theﬂ should be able to read most words efforHessll:j and to work oult how
to pronounce unj;amillar wrilten words with lncreasing aulomahcikg. IJ; the Pronunciahon sounds unfamiliar, H’LCH should ask for help in dekermining both the meaning of the word and how o pronounce it correcﬂﬁ.

Theﬂ shou[d be able ko Prepare readings, wiH‘» aPproPriake inkonahon ko show Hleir underskanding, and should be ab[e [o summarise ancl Presenk a familiar skorg in H’;eir own words Theg should be reading widelﬂ and J;rec[uenHH, ouksicle as weH as in school, JFor P[easure
and inj:ormahon. Theg should be able to read silenHH, with good underskanding, lnj;errlng the meanings of unj;amiliar words, and then discuss what H‘»eﬂ have read.

Dur‘mg Hears 5 anc[ 6, keachers should conhnue ko emphasise Pupils’ enjogmenk and underskandmg OJ: [anguage, especiauﬂ vocabulara, ko suPPork Hleir reo,cling anc[ wrihng. Pupi[s' knowledge OJ: [anguage, 9a‘med J;rom skories, Plaﬂs, PerrH, non—fichon anc[ EexH)ooks, wil[
suppork their increasing J:luen03 as readers, their J;o,cllihj as writers, and their comPrehension.ﬂ is essenlial thal Puplls whose decodlng skills are poor are kaughk leough a rigorous and sgstemohc Phonics programme so that Hweg calch up raPile with their peers in
terms of their decoding and spe[[ing. However, as for as Possible, these PuPils should J:oHow the upper keH skage 2 programme of skudﬂ in terms of liskening to books and other wrihng that H’teﬂ have not come across before, hearing and learning new vocabu[arﬂ and

9rammahcal struckures, o,nd having a chance kO faH( abouk Ou Of H‘LCSC.

YCO/FS 5 o,nd 6 Progro,mme Of Sh}dﬂ

Reading - word reoding

PuPils should be kaught bo:
° QPPl'ﬂ Hleir 9row‘mg know[edge OJ: rook worcls, Prefixes cmc[ suﬂ:ixes (morpho[ogﬂ and ek‘tjmolog‘tj), as lisked in English appendix |, bOH’t ko read aloud cmd ko underskand Hle meaning OJ: new words Hmk H‘»eﬂ meek

Reading - comprehension
Pupils should be kaughk ko:

e mainlain Poslhve altitudes to reading and an underskandlng of whal H‘I«CS read bg:
° conhnuing ko read and discuss an increasing[g wide range OJ: fichon, Poekrg, P[O,ljs, non—fichon and reference books or kexH)ooks
o reading books that are structured in diﬂ;erenk ways and reading for @ range of purposes
° increasing Hleir fami[iarihj wiH1 a wide range OJ: books, including mgths, legends cmd kradihonal skories, modern fichon, J:ichon J:rom our [ikerarlj herikage, cmcl books J;rom oner culh},res and kraclihons
o recommending books thal H‘»eg have read fo their peers, 9iv'mg reasons por their choices
° iclenhj:ﬂmg and discussing themes and convenlions in and across a wide range of wrihng
o making comporlsons within and across books
° learning a wider range of Poekrg bﬂ heart
° Preparlng poems and Plaﬂs to read aloud and o pergorm, showlng underskanding leough infonalion, fone and volume so that the meaning is clear lo an audience
Understand what they read by
o checklng that the book makes sense to them, discussing their underskanding and exPloring the meanlng of words in conlext
° asking queshons bo improve their underskanding
o drawing lnj;erences such as lnferring characlers J:eelings, kughfs and molives from their aclions, and jushﬂjlng inj;erences with evidence
° Predichng what mighk happen from delails stated and implied
o summarising the main ideas drawn from more than | Paragraph, ideth:Hing keH delails thal suPPort the main ideas
° iclenhj:ﬂmg how language, skruckure cmcl Presenkahon conkribuke ko meaning
o discuss and evaluate how authors use language, including figurahve language, considering the imPack on the reader
° dishnguish belween statements of J:ack and op'mion
e relrieve, record and Presenk lnj:ormo,hon from non-fichon
° Parhcipake in discussions abouk books H‘»d are reacl ko Hwem o,nd ste, H’teﬂ can read J:or Hlemselves, building on Hleir own and one,rs' ideas ancl challenging views courkeouslﬂ
o exPlain and discuss their underskanding of whal theﬂ have read, includlng H‘»rough J;ormal Presenkahons and debales, mainkaining G focus on the kopic and using notes where necessary

° Provide reasonedjushficahons J;or their views



Phonics and Earlg Reading

Phonics and Earlg Reading

Phonics involves keaching children to know the relahonship belween letters and sounds and how lo use this knowledge bo recognise words when reo,d'mg, and lo spe” words when wrihng. It is an

essential skill in leo,rn'mg bo read and ot Blackhealh Primo,rg SchooL this u,nderp'ms our eo,rlH reo,ding curriculum as we believe thal o 9ood underskanding of Phonics and reo,d'mg is criical lo

succeSSJ;u,l J;uh»re llkerocg learn'mg.

Children begin the J:oundo,hons of Phonics in NurserH and H”LCH beg'm bo learn Phoneme — grapheme correspondence from week 2 in Recephon (week | is our kransition week). As a schooL we

J:ouow the J:ro,mework Progression OJ:)I_ime Wandle Letters and Sounds Revised’ for ourphonics programme a[ongside the National Curriculum requiremenfs for earlﬂ reacl'mg bo clevelop our

sgskemal’ic, anHlehc Phonics programme grom Recephon H‘»rough to Year One and beﬂond LJ: children slill need supporl' with cracl(mg the Phonics code.

Alongside Phonics, children al Blackhea”‘;, have regu[ar access o a broad reading curriculum lo ensure Hleg have many oPPorkunihes bo develop a rich and varied vocabu[arﬂ whilst J;osfer'mg a

love of reading.

Here is the Progression of Phonics that we J:o”ow as a school:

Reception
Autumn 1 Phase 2 graphemes ‘ New tricky words

satpinmdgockckeurhbfl is I the

‘ New tricky words

Autumn 2 Phase 2 graphemes

ffllssjvwxyzzz quchshthngnk

* words with —s /s/ added at the end (hats sits)

* words ending —s /z/ (his) and with —s /z/ added at the end
(bags)

*The tricky words ‘put’, ‘pull, ‘full’ and ‘push’ may not be tricky in some regional pronunciations; in which case, they should not be
treated as such.

put* pull* full* as and has his her go no to into she
push* he of we me be

Spring 1 Phase 3 graphemes ‘ New tricky words

ai ee igh 0a 00 0O ar Or ur ow oi ear air er
* words with double letters
* longer words

was you they my by all are sure pure

Spring 2 Phase 3 graphemes No new tricky words

Review Phase 3

* longer words, including those with double letters
* words with —s [z/ in the middle

= words with —es /z/ at the end

= words with —s [s/ and [z/ at the end

Review all taught so far

Summer 1 Phase 4 New tricky words

said so have like some come love do were here little
says there when what one out today

Short vowels with adjacent consonants
+ CVCC CCVC CCVCC ccevce cecevee
* longer words and compound words
* words ending in suffixes:
—ing, —ed /t/, —ed /id/ [ed/, —est

Summer 2 Phase 4 graphemes No new tricky words

Phase 3 long vowel graphemes with adjacent consonants
« CVCC CCvC cceve cev cevee
* words ending in suffixes:
—ing, —ed [t/, —ed [id/ [ed/, —ed [d/ —er, —est
* longer words and compound words

Review all taught so far

Year 1

Autumn 1

[ Review tricky words Phases 2-4

Review Phase 3 and 4 Phoses 2—4. the put® pull® full* push® to inta I no
Phase 5 qo of he she we me be was you they all are my by
lail ay play sure pure said have like so do some come love were
Jowl ou cloud there little one when out what says here today

loif oy toy

feai ea each

*The tricky words "put’, ‘pull’, full’ and "push’ may not be tricky in some regional pronunciations; in which case, they should not be
treated as such

Autumn 2 Phase 5 graphemes New tricky words

fur! ir bird thair Fenple oh your
J'lghf ie ple Mr Mrs Ms ask*

loof .I'H_n-n.l' ue blue rescue could would should our
lyoal u unicorm house mouse water want
loal o go

J"Lghf i tiger

[ail a paper

leel e he

lail a-e shake

.I'i.gl'uI i-e time

foal o-e home

fool fyool u-e rude cute

leel e-e these

oo/ yool ew chew new

fee] ie shield

forf aw claw

*The tricky word "ask’ may not be wricky in some regional pronunciations; in which case, it should not be treated as such.

Spring ) PrariBaraphemas______ |Newsidyeods

leef y funny any many again

el en head who whale where two
Jwl wh wheel school call different
Ioal oe ou toe shoulder th.clughl thrnu.gh fr'uznd wark
light y fly

[onf ow snow

J'J|' g giant

Ifl ph phone

I e al upple metal

sl ¢ ice

ful we give

Iufl o-e o ou some mother young

Iz! se cheese

/s ze ce mouse fence

leel ey d.unkzg

lool ui ou _fru.it soup

Spring 2 Phase 5 graphemas
Tur! or word

ool u oul awful could

[air] are share

forf au aur cor al author dincsaur floor walk
lehd tch ture match adventure

Jarl al a half* father*

lorl a water

sthwa in longer words: different
lol a want

[air] ear ere bear there

lur| ear learn

el wr wrist

sl st sc whistle science

lel ch schoal

Ishf ch chef

[z] ze freeze

schwa at the end of words: actor

New tricky words
once laugh because eye

*The tncky words: ‘half' and ‘father’ may not be pronounced as this in some regional pronunciarions; in which case, they should
not be treated as such.

Summer 1: Phonlics screening check review - no new GPCs or tricky words

Surmer 2 Phase  grephemes New vy morts |

/ail eigh aigh ey ea eight straight grey break busy beautiful pretty haur
In/ kn gn knee gnaw maove improve parents shoe
Im| mb thumb

lear] ere eer here deer

Izh! sa si treasure vision

[jt dge bridge

Uy erystal

/it ge large

Ishf ti ssi si ¢l potion mission mansion delicious

lorl augh our oar ore daughter pour oar more
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Implementahon of Phonics

Our children have dailg Phonics lessons. . From Recephon, our feachers Plo,n structured Phonics lessons u,s'mg the J;ollow'mg keaching sequence:

Review and Revisik

|

Teach and Praclise

l

Pro,chse and applu

Assessmenl’ og Phonics

Al Blackheaﬂl, skaﬂ; underlake halj: kermly J;ormo,hve assessment fo iclenhj;ﬂ qaps in Pupils) Phonehc knowledge. Children who are skruggling with the Phonehc code are idenh_[;iecl from week 3 in
Recephon in order lo address gaps in learning leough our Liltle Wandle Keep-uP' programme. Children are also idenhfied when Hleﬂ are sh‘uggling lo retain the sounds and trickﬂ words in

dail&j lessons and Hleg may receive & Same Dag KeeP-UP' intervention o ensure H’ICH can keep up with the Phonics programme..

Al the end of Year One, children Parhcipake in the skakukorﬂ Phonics screen'mg check. This is a Nalional assessment to check each child's abili@ bo decode and range of real and nonsense words.
There is a threshold mark which deltermines whelher or not a child has reached the expeckecl standard in phonics bg the end of Year One. IJ: Hmey do nol meel the expecked standard in Year One,

Hwey will relake the screening check in Year Two.
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High Qualifg Phonics I nterventions

We use the J:ouowing intervenlions to address and close qgaps in Phonehc knowledge:

Recephon Phonics Intervention Map Year One Phonics Intervention Map

What to do - identifying the children for daily individual support sessions What to do - identifying children for daily individual support sessions

Use the Little Wandle Letters and Sounds Revised assessments (every six weeks), as well as assessment within the daily lesson to identify Use the Little Wanale Letters and Sounds Revised assessments (every six weeks), as well as assessment within the daily lesson, to identify
children who need either individual or group keep-up. Do not let children fall behind - take action as soon as possible. children who need either individual or group keep-up. Do not let children fall behind - take action as soon as possible.

Use the assessment again after three weeks to check that these children have filled their gaps. Use the assessment again after three weeks to check that these children have filled their gaps.

Spring 1 Autumn 2 Summer 1or 2
orwards - ¢ Nof Not reading Still reading  Unsure of Not reading

Not reading Not reading e
word with Not reading words with words with the sound a tricky words
overt grapheme

digraphs tricky words adjacent

with ease consonants | , blending makes in
; - words e.g.
‘ow’ oa/ow

Fhase-S Teaching Phase 5 Reading

anew GPC and words with GPCs

reading words thial have more
than ars sound

All of these intervenlions J:o”ow the same Phonics Progression as the keaching sequence in the main Phonics lessons o ensure consiskencg.
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Earlu Read‘mq Prachce lessons

All children in Keﬂ Skage One have dailﬂ read’mg lessons in addition to dailg Phonics lessons.
During these lessons, the focus Is for the children o applﬂ their Phonehc knowledge for blending and segmenhng in order lo become fluenk Propcient readers.

The children Pro,chse using decodable books that makch to their Phonehc knowledge 3 limes a wee|<., we call these reo,d'mg Pro,chce lessons. All books chosen are malched to the children's
o,cclu,ired Phonehc knowleclge and children work in small groups with a brained Pro,chhoner who will support the children's underskanding of GPC's and new vocabularH bo O’PPlH them in the context

of a book. Whilsk Pro,chhoners model reading skills using o serve and relurn’ o,PProo,ch, all children will read independen“g at their own pace bo Prachse and develop their J:lu,encg.

Queshoning - Practitioners also ask co,rej;uuﬁ Planned queshons around the books to work on their comprehension skills and develop their understanding of whal Hleg are reo,cl'mg. These books qgo

home with the children at the end of the week so that HmeH conlinue fo develop their independence and J:lu,encg skills.

Twice a wee|<, the children also Parhcipake in whole class read‘mg sessions where Hweﬂ read more widelg ko gain an underskanding of other literalure such as rhgmes, poems and lraditional stories

al a level aPProPriake for their age.

In RQCCPhOH o,nd KCH Skage One, we use Hwe fOHOWing decodable reading scheme fOf‘ our independenk reading:: [0//1'/25 Blg Ca/ /D/;anics [;/f/e Wand/e [e/fers and 50U/1J5 /?evisedl bH HGFP@Y‘

Collins. This reading scheme is enhrelg decodable and is sequenced to makch our school Phonics programme Liltle Wandle

In addition to Hwis, when our children are secure al decoding and blending for reading beﬂond Recephon, H‘L@H may also take home an additional reading book which Hweﬂ call their 'grapple
book for fuer,r challenge ko share with an adult. We use Dandelion Launchers and Dandelion Readers reaa/mg sc/zeme, /oué/ls/zec/ éy Phonics books [td and Lelers and Sounds

/?eaa/ers Published 53 Junior Learning which have been aligned bo our Phonics Progression. Children will also choose a libro,r3 book of their choice to share al home.

Guidance For /Daren/s o sulolaar/ Wheir child s reaa/lng af a/yferen/ S/ayes is sent home as children a/eve/olo their readm‘g skills
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Reading in KG2

Whole Class Reading — KS2

Our approach bo reading in KS2 is erough whole class reading sessions. |his is because we ensure our Pupils have access lo high qualih\.j, age appropriake bexts to stu,dg. We expect our Pupils bo
increase their J:luenctj and widen their text knowledge in KS2 H‘»rough enjou:jment and explorahon Of a range of genres and themes. Teachers Plan daill:j 45 minule reading lessons in order for a

range of curriculum objechves and domains to be kaughk

There is a skrong focus on Vocabularl:j in our reading lessons in line with our schools™ seven skeps vision and Tier 2/ Tier 3 vocabu[arg is pre kaughk Prior lo sharing a new lext extract to enable

(1“ children kO access o,nd undersko,nd whal’ H’tCH are reading.

Children studﬂ a themed class lext lo suppork their kopic in the wider curriculum in the J:irsk ho,lf Of every lerm. TheH also skudﬂ other extracls for wider reo,d'mg and lo leach discreke, stand alone

reading objecl’ives.

Here are H”LC suggested ClO,SS k@XkS sku,died.

Year 3 Year & Year 5 Year 6
Shg of the Du,mp / Slone Age BOH bﬂ Boudiccs: VIP Histories Secrels of a Sun King bH Emma Holes bg Louis Sachar
Satoshi Kitamura Carroll
Helpmg Hercules b}j Francesca Simon | The saga of Erik the Vil('mg bg Terrﬂ The secrel Garden bH Frances Privale Peo,cej:u,l bg Michael Morpurgo
Jones Hodgson
Swallows and Amazons [35 Arthur The Mountain of Adventure bg Enid A Street Child bg Berlie Dohertg The Tilanic Deleclive Agencg
Ransome Blgkon

Dailg Reading gor Pleasure

To Promote a love of read’mg across the school, our children all have reading for pleasure limetabled al the end of the school daH. This is where children experience an adull reading a lext
simplﬂ for enjogmenk. The lexts are chosen from a range of recommended books for each year group using Pie Corbelt and Scholastic Recommended Reads for each year group. The children

ChOOSC a kCXl’ J}'Or enjo\ijenk and H‘LC kext QO,Ch ClO,SS is sho,r'mg is diSPlOHCd bﬂ COCI’L ClO,SSf‘OOITI CJ,OOF‘
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Assessment of Reading in K52

Class Teachers assess children's underskanding of bexts H‘»rough class discussion and their wrilten responses in readmg lessons. This is makched c[oselu:j bo the main objechve / domain for the
lesson which are maPPed oul in our reo,d'mg skage targeks for each year group. In addition to Hus, the children undertake a kermlg age aPProPriake comprehension best. This is used for J;ormo,hve
assessment in the J;irsk instance lo idenhﬂj domain based gaps por J;ulure P[anning. The subject leader uses the Reading assessment QLA o suppork class teachers in idenhﬂjmg priorikg reading

cu,rrlcu,lu,m 9°'P5-

Alongside a J;lu,encg check u,s'mg their home reader, teachers use a kriangulaked o,PProo,ch bo mal(mg a summalive judgemenk of each child's reacl'mg abilihj. This is done once a term.

Readmg Interventions in KS2

It is an expeckahon that any children who have slill not mastered the phonehc code bg the end of Keﬂ Skage One conlinue to receive kargeted dailg Phonics intervention in addilion lo their

reo,d'mg [CSSOHS kO ensure Hw,k H’LCH hO,VC H’LC bCSIf OPPOFkuniIH kO o,cquire H’LC Phonehc knowledge needed kO become maore fluenk readers.

The subject leader uses kermlg reo,d'mg data submilted bu:j class teachers o idenhj;H Pupi[s who require addilional read'mg intervention based on their progress and altainment. Disadvankaged
Pupils are closelg monilored to ensure that HW@H achieve in line or above their peers. Where this is not the case, H’LCH receive kargeked suPPork H’»rough addilional interventions and direct wave one

teaching.

Readmg ol Home

We Promol’e and encourage reading at home. All Of our children are Provided with a reading record when Hweﬂ J‘o‘m our school and Hweﬂ earn reading rewards for reading regu[arlﬂ (o} least twice

a WC@I() O,k home. Reading achievemenl’s are celebraked WCCI([H in our whole SChOOl assemblg leough academg compehhons.

Reej;'s Relreat is located in our school lounge and clu,r'mg the warmer monHms, on our school Plo,ggrou,nd. We have a deslgnated librarian who runs Reej;'s relreal and Parenks are invited to read

and share books with their children before the school daH starts ko work towards their reo,cl'mg rewards.
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Readmg across the Curriculum

Reading in other subjecks

Reading is one of the Seven Skeps vision for our school curriculum vision. This is because we believe in the imporkance of wider reading erough across every subjeck area. Shared reading is builk
into the lmplemenko,hon Of our wider curriculum and this is intentional to ensure that children have access to a rich, varied reading curriculum thal suPPorks their knowledge and underskanding of

other subjeck areas.

Librorg Books
In addition to their decodable (EYFS / KSI) reader, our children take home a book of their choice to share with an adull al home.

Bookworms

This is a lunchlime club for our KS2 9reaker dePHm readers and children who enjoH more chauenging bexts. Theﬂ meel twice a term lo discuss chosen lexts to recommend them lo classes across

the school. *
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Impack and Oukcomes EOI’ Reading

Blackheath Primo,rg

Reading Impacf

The reading curriculum is evalualed H‘»rough the kriangulahon of readmg assessmenk:

Summative Assessment -Termlﬂ reo,d'mg
comprehension and Phonics

asgessme nks

Word Reading Fluencg levels / Lexile levels

Formalive Assessment —Ongo'mg leacher

assessment u,s'mg WCR/GR o,go,'msk skage

ACCUFGCH measure= = qOO/O OCCUFOCB (I in IO WOFdS

‘mcorrecD ko,rgel’s including inkervenhons
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DO,kO, Oukcomes

M KeH Sfage One Reading KeH Sfage Two Reading
Context 2018 2018 201 2019 Context 2018 2018 201 201 Context 2018 2018 2019 2019
School NAT School NAT School NAT School NAT School NAT School NAT
Year One All Pupils 8% | 8% | 78% | 82% All Pupils Expecled + T6% | 5% | 2% | 75% All Pupils Expecled + 53% | 75% | 73% | 73%
Year One BoHs 75% 79% 83% 18% FSM / Disadvanfaged Pupils Expecfed + 79% 60% 76% 78% FSM / Disadvanfaged Pupils Expecfed + 61% 64% 68% 62%
Year One Girls 88% | 86% | 2% | 85% Boys Expected + 3% | 7% | 6% | 7% Boys Expected + 3% | 2% | 50% | 69%
Year One FSM / Disadvanl’aged Pupils 75% 70% 65% 82% Girls Expecl'ed + 75% 80% 80% 79% Girls Expecl'ed + 82% 79% 89% 8%
Year One Disadvan[’aged Bogs 61% 65% 63% 65% All Pupils Exceeding 24% 26% 21% 25% All Pupils Exceeding 15% 28% 22% 27%
Year One Disadvan[’aged Girls 88% 75% 671% 75% FSM / Disadvanfaged Pupi[s Exceeding 1% = 13% = FSM / Disadvanfaged Pupi[s Exceeding = 18% 15% 7%
Bogs Exceedmg = 24% 12% 22%
Year Two All Pupils 69% = 45% 56% Girls Exceeding = 33% 28% 32%
Year Two Boys 60% - 39% -
Year Two Girls 15% = 51% =
Year Two FSM / Disadvankaged Pupils 100% = 50% =
Year Two Disadvanl’aged BOHS - - 25% -
Year Two Disadvanl’aged Girls = = 100% =
End of KSI All Pupils G% | 2% | 8% | 2%
End of KSI Boys 92% | 90% | 82% | 89%
End of KSI Girls 94% 94% 93% 94%
End op KSI' FSM / Disadvantaged Pupils 100% | 85% | 9% | 85%
No Validaled data in 2020 due to Covid - 19 Pandemic

Summar
® Y| Phonics dala is broadlﬁ in line with National ® Reading is in line with Nalional for EXP and GDS e % achieving exPecked standard is in line with National ot 73% and significo,nﬂg
e Y|IPP Bogs are underperyormmg however bogs as a cohorl oukperj;ormecl glrls ® PP achieved above National: at 76%. The in school 9QP;6°/0 well below the increased from 2018
o Y2 Girls (cohort and PP) cukperformed bogs National gap. o (Girls oukPerform National abt EXP — 89% . NAT — 78%
° TBP;CQHB b}j end of KSI no 9ender qap in 2018, however in 2019 9irls were in line ® /4% FSM achieve well above Nakional and in line with peers GD -29% nat—32%

WiHl Nahonal ancl boHs slithH unclerperformed bU 70/0

Bg end of KS| q|0/o of PP children o,chieved EXP in Phonics, weH above Nahonal,
which shows a conhnuing frend (|OO°/0 in 20|8)

O H‘LCF Conlexkuol Inﬂpormahon

2% of non pass Y2 retake in 2019 were on SEN register
38% Of non Pass YZ rebke in 20|q .Toined BPS in Y2 Summer Term

Gir[s pergorm in line wiH‘» Nahonal

BOHS are 1% below Nalional — EXP and GD
Girls GD is in line wiH1 Nahona[,

33% EAL achieved EXP+, well below the National of 16%
14% SEN Pupi[s achieved EXP+ well below NAT of 5%

BoHs underperj;orm Nakional af EXP — 50% NAT — 69%

GD -12% NAT -22%
Disadvanakged ak EXP (68%) is in line with National (62%) which suggesks that
Disadvakanged Pupi[s perporm well at end of all keH skages compared to Nalional

EAL Pupils pergorm in line wiH‘» Nahonal o,k 740/0 which suggesks qap closes from
KS| clu,e ko language acquisikon

GD middle aHamers feu shork Of achieving higer skandards ar Ao/o compared ko
|4O/o at Nahonal
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Closing the Covid qap - Prioritisation in Phonics and Reading
2020-202I

® Pos Covid, ‘missed and ‘al risk” gaps in reading were idenliied by class teachers prior o the 2020-202 academic year.
® (hanges fo Reading curriculum conlenl; idenkicied gaps were buill into 2020-202| Stage Targels.

® (aps were faught on a Thursday's reading lesson

® To ensure o pull and broad reading curriculum, discrele skills were faught on a Friday’s lesson,

® Increase in digrerent extracls por wider reading.

® Bedrock Vocabulary was implemented 3 x week thal pocused on Tier 2 vocabulary and reading skills.

o SCI‘LOO[ librarg adapked kO ensure PUPilS Shu hO,VC access kO SCLF-CI‘&OOS'H’IS kexts fOI" reading J'}OF Pleasure.

2021-2022

® End of year summalive assessmenks were analysed lo ingorm domain based gaps and key prioritisalion by year group.

® Non secure Curriculum coverage gaps prom Slage Targels were idenkicied and builk into 2021-2022 curriculum.

® Conlinued pocus on explicit teaching of Tier 2 vocabulary in text extracts in lessons.

® Reading implemenlalion remains the same as 2021-2022 (Thursday — af risk” assessmenk gaps, Friday — ‘missed’ discrele por pull coverage)

® Year 2 pupils pollow the Year | Summer | Liltle Wandle phonics programme in preparaion gor phonics screening check in Autumn 2

® Year 3 pupils lo conkinue with Lille Wandle daily phonics programme cor boltom 20% of readers.

® All bottom 20% pupils have been idenlified across school and shared wilh stag. All bollom 20% pupils receive phonics or reading inlervenlion in addition lo daily reading lessons.
® Pupil Premium pupils idenkicied for interventions / largeled in class support.

® New decodable reading books (Liltle Wandlel elters and Sounds revised) and teaching resources por whole school in line with new SSP.

L Partnership with English Hub to focus on J;ouowing strands:
| Teach with fide[ihj lo an SSP programme
2. Make a strong star in Recephon
3. Ensure cumulative progression of sounds and books

L. Build o leam of expert reacl'mg teachers
5. Reach the lowest 20% Pupils
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6. Build talk and liskening into all aclivities across the daH.

1 Develop Pupils' lisfemng comPrehension and language log readmg aloud and ka“(mg aboul skories, poems and non-J;ichon books.

Skavpvp have received:

® Whole School staﬂ: trofming on Lillle Wandle Lelters and Sounds SSP — September 2021.

o Renewed kroining on HIC imporkance Of reading J’JOF Pleasure and ClGSS bOOI( corners,

o Coaching from Phonics and reading leader for Phonics programme and keep-up interventions.

Next Skelps in 2021-2022 gor ensuring qaps are closed:

Increase Year Group reo,d'mg spines — Purchasing of high qualim bexts for reo,d'mg for Pleasure and class book corners.
Star Reader — Assessment of read'mg in KS2 to makch books to children

Renaissance Acceleraled Reader — Quizzes o encourage 9reater engagemenk in reading at KS2
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